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Week Outline 

 

 

 Monday Tuesday Wednesday Thursday Friday 

WEEK 1 Mentoring 

Week 1 
Assessment: 
Youth 
Outreach 

 Introduction 
Diagnostic Survey 
 

Relevant and 
Liberating 
Education 
 
What matters 
most 

High 
Expectations 
of You 
 
How People 
Change 

High 
Expectations 
of Students 
 
Benson Case 
Study Pedagogy of 

the Oppressed 

WEEK 2 LESSON DELIVERY 

 Mentoring 
 
 
 
 
 
 
Goal Game 

Multiple 
Intelligence 
and Memory 
theory 
 
Essay:  “Can 
you know 
things on 
different levels 
and in 
different 
ways?” 

Bloom’s 
Taxonomy 
 
 

Lesson Plan 
Writing  
 
 
 

Week 2 
Assessment: 
 

WEEK 3 GOAL SETTING 

 Test of Fire Lesson Plan 
Writing part II 
 
 
Improve This 

Planning Efficiency and 
Classroom 
Management  
 
 

Week 3 
Assessment: 
Write the 
workshop plan 

WEEK 4 MENTORING AND CLASSROOM MANAGEMENT 

 Social 
Entrepreneurship 
and 
Transformative 
Action Institute 
 

Opportunity 
Identification 
 

 

Opportunity 

Match 

Project 
Planning 
 
 
 
 
 

Advocacy Week 4 
Assessment: 
Community 
Drop  

WEEK 5 FINAL WORKSHOP ASSESSMENT 

 Group 1 Group 2 Group 3 Group 4 Group 5 
 
Exit Survey 



A Warning to Non-Educate! Implementers 

 

The entire program is designed to model all of the techniques that are taught in the teacher training program. 

This is the most important element of the program and will determine your success. The material taught in 

this course may be a repeat of what is covered at traditional teacher education schools and programs; 

however, the difference is how it is taught. Many traditional programs teach interactive teaching methods 

yet teach them through the basic lecture method. This curriculum argues that an interactive and relevant 

teaching methodology is the only effective and efficient approach to educating young leaders. Whoever 

implements this curriculum must make the commitment in time and effort to embody all of the lessons and 

techniques it promotes.  

For example, when teaching the course you may chose to promise to always stand by the door of the 

classroom before class time and shake the hands of all your students as they enter. This demonstrates a level 

of professionalism, time-consciousness and discipline that the trainees will not only notice, but remember 

vividly as they take up teaching your program. We cannot emphasize enough that the trainer and structure 

of the program must at all times  reflect the goals and values of the organization you wish to impart on 

trainees. If you expect the trainees to put in extra effort as teachers, you must model what that extra effort 

looks like in teaching them. 

This guide provides one example of how you can implement the teacher training course in a way that 

embodies its key lessons. Please apply your own creativity and tailor this material to your participants. 

There are three central aims of this teacher training curriculum. To train teachers to deliver information and 

knowledge in a way that:  

1. Builds on students’ prior knowledge 

2. Makes it relevant to students’ community and experience  

3. Explicitly shows how it is used practically  

This three-pronged approach requires going beyond what is in generic, prescribed curriculums. We call this 

approach Teaching As Leadership. Teaching as leadership is about making choices and engaging with the 

world; not being the passive recipient of information, even information written in this guide. For the success 

of your training program, please adapt this curriculum to fit the needs of your trainees and the proclivities of 

your trainers.  

Although this course is specifically about teaching, in Educate! we believe it is the combination of 

mentorship, community leadership and entrepreneurship that really changes students’ lives. Therefore, these 

three topics are central underlying themes and emphasis of the course. Basically, it is a course about how you 

teach as a mentor, treat students like future leaders, and prepare them to be entrepreneurs.  



 

Daily Program Outline 

9:00 Daily Question and Discussion 
9:30 Knowledge Share and Pluses and Deltas 
10:00 Interactive Lecture 
11:00 Practice / Assessment 

12:00 Exit Slips 
 

DAILY QUESTIONS  

This section is firstly meant to serve as the established classroom procedure. Everyone knows that every day 

class starts the same way—with a question posed to the class and a discussion.  

Secondly, it is meant to demonstrate how you can enter a topic from many different angles and perspectives 

(entry points). For example, you can start with a shocking question or mystery that earns student’s interest 

in your topic of the day. Or, you can ask a deceivingly simple question and employ the Socratic Method to 

reach a more abstract meaning. Whatever the question, the key is to use this question to start a discussion 

related to your topic. The discussion is very important in its own right. During the discussion, you 

demonstrate how to facilitate debate and lead a group to a certain point or meaning you determined in 

advance. Facilitating a discussion to teach a predetermined point is a hard skill for teachers to master. 

However, if these trainees must implement a discussion-based curriculum, then it is an indispensible skill that 

should be observed regularly. 

 

 

 

 

 

 

 

Sample questions. 

• What do you know about this organization? 

• Do you have to be an expert to teach? 

• How do you know something is valuable? 

• Is intelligence born or not? 

• How much freedom should learners have in making choices? 

• How do we learn? 

• What is the difference between leadership and management? 

• How is teaching leadership and how is leadership teaching? 

Note:  

To provide experience leading a discussion you can lead the discussion for the first two weeks 

and ask students to observe the techniques you use. The next two weeks can then be an 

opportunity for the students to lead the discussion. Depending on your class size, you can 

elect one student each day to lead the daily question.  If you have a big class more than one 

can lead a big group discussion or the class can be broken into smaller groups.  Be sure each 

student has an opportunity to lead the discussion. 



• Is violence ever justified? 

• Why are people poor? 

• How do you raise money for projects? 

• Can you help someone who does not want to be helped? 

 

 

KNOWLEDGE SHARE 

A knowledge share is a timed, 5 minute mini-lesson where trainees “share” their own personal knowledge 

on a given topic. This is the most crucial element of the Educate! teacher training methodology. 

Depending on your class size, you will have anywhere from one to every participant delivering a 

knowledge share daily.  

The goal is for participants to practice giving succinct presentations to a group of peers and recognize 

that everyone is a teacher and student in a class, including the designated teacher. Everyone has 

knowledge to share and everyone can (and should) be open to both teaching and learning. Knowledge 

shares allow for daily time in class to discuss best teaching techniques that can be used by the teacher 

training students. 

Ultimately, you want each trainee to deliver a knowledge share at least twice in the program. This allows 

the trainees the opportunity to incorporate feedback from the first knowledge share into the second. It 

also gives the facilitator the opportunity to assess whether the trainees have improved in their teaching 

styles. In Educate! the trainees choose their first knowledge share topic from a predetermined list.  Their 

second knowledge share is based on a topic of their choice that is relevant to the whole group.  

Time is allowed after each knowledge share for questions and feedback. 

 

 

 

 

 

 

 

 

 

 

Sample Knowledge Share Topics 

Innovation Power  Sustainability 
Resourcefulness Leadership Social responsibility  
Entrepreneurship Powerful relationships Proactivity 
 

Note: 

Educate! focuses on social entrepreneurship and leadership. The Knowledge Share 

topics we assign are therefore important sub topics under social entrepreneurship 

and leadership.  

You can assign subtopics relevant to the themes of your organization. 



 

Knowledge Share Rubric 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Grading Scale:  3=Mastery; 2=Proficient; 
1=Average; 0=Failure 
 

Name: 
Topic: 

Category Explanation Feedback/Comments Score out 
of 3 

Presence 
 

Audible tone, well paced, 
intentional movement, 
confidence 

  

Clarity 
 

Simple to complex, easily 
understood, flows well, 
connected, context well 
set, focused. 

  

Complete 
 

Completed within the 
time limit 

  

Visual 
 

Incorporates board, 
charts, props 

  

Demonstrates IS 
STUCK 
 

Interactive, stories, 
simple, tailored, 
unexpected, concrete, 
overcomes curse of 
knowledge 

  

Write Up 
 

Demonstrates that 
presentation is well 
planned out 

  

Note:  

Begin with  a sacrificial knowledge share. 

The first knowledge share is always the most stressful one. People are reluctant to critique 

each other and they have no idea how to make a short 5 minute lesson. Therefore, the 

sacrificial knowledge share serves as a good example. The sacrificial knowledge share 

should be done by yourself or an experienced teacher on your staff. Encourage critique. 



PLUSES AND DELTAS 

 

After the knowledge share, the audience provides feedback in the form of “pluses and deltas.” Pluses are 

positive feedback. Deltas are changes the presenter should make to improve. Please note there are no 

negatives. If someone has a critique, they must suggest a better method instead of simply stating what 

was wrong. This is a way to practice giving and taking constructive criticism. The easiest way to get 

student to give deltas is to ask them to begin their critique with the phrase “Next time…” 

 

EXIT SLIP 

This is a single strip of paper with a line for the trainee’s name, the date, the lesson topic, and two big boxes 

to write “what I have learned” and “what I am still questioning.”  These are filled out in the last five minutes 

of every class for immediate and consistent communication between trainer and trainees. 

Exit slips are a way for the trainer to evaluate what was achieved in the lesson and what still needs to be 

addressed. It is also a very important way to receive feedback from the trainees.  

What I am questioning? What I have learned? 

 
 
 
 
 
 
 
 

 

Extra Question 
 
 

 
 
 
 

Note: 

An extra question that addresses a particular theme you want direct feedback on can be 

included. For instance when we want to assess how much trainees are learning from 

observing the teaching techniques we use, we add another box and ask “What teaching 

techniques did the trainer use today”.  Alternatively, if you want extra feedback as a 

facilitator the extra question can be pluses and deltas. 

 



Assessment 

As a facilitator, incorporating assessment into your training is key.  There are two major forms of 

assessment you must keep in mind as you evaluate your success with your trainees. 

Internal Understanding 

Internal understanding assesses how the trainees feel they have grown.  Internal understanding measures how 

a trainee perceives their own growth in the core concepts you teach. 

To measure internal understanding you must first start by gathering a baseline.  This is usually done in the 

form of a diagnostic survey.  The diagnostic survey asks trainees to rate their understanding of the core 

concepts you will cover in the course.  It also asks them to list their strengths and weaknesses as teachers, 

giving you an idea of where each student feels they need to  improve. 

Diagnostic surveys should also include questions that will help you understand at what point your trainees are 

starting from.  For example, to know the class’s base understanding of the teacher’s role as a mentor, you 

can ask “What is the difference between a mentor and a teacher?”  If most students answer with a high level 

of understanding of the teacher’s role in mentorship, this will inform how you tailor your lessons on 

mentoring. 

It is important to give the diagnostic survey within the first few days of the course, in order to obtain an 

accurate baseline. 

  

 

 

 

At the end of the course, an exit survey should then be distributed to measure how the trainees perceive their 

own personal understanding of the concepts.  Have the trainees rate their skills on the same core concepts 

they rated in the diagnostic survey.  Then you can compare their ratings and assess whether the trainee feels 

more or less comfortable in each particular area.  Likewise, have the trainees list their strengths and 

weaknesses as teachers again.  This can demonstrate if students have a stronger self awareness (if their 

answers have changed) into their own teaching skills, or if they have improved in the areas that they initially 

listed as weaknesses.   

It is important that the diagnostic survey and the exit survey measure the same areas on the same scale, to 

give an accurate assessment of the trainees’ growth in internal understanding. 

The exit survey also provides an opportunity to ask trainees for feedback on the course.   

Below is a copy of the Educate! Teacher Training Diagnostic Survey, followed by the Teacher Training Exit 

Survey. 

When giving out the diagnostic survey, emphasize HONESTY.  If trainees overrate or underrate their 

skills, it will be difficult to assess whether their internal understanding has changed.  Remind trainees 

that the survey will not affect their grades, but will be used to help assess how the training itself has 

helped them as participants. 

 



Teacher Training Diagnostic Survey 

Name: ______________________________    Date: _________________ 

1. Fill out the T-chart below according to your experience or anticipation of teaching: 

 

STRENGTHS      WEAKNESSES 

 

 

 

 

 

2. Rate your skills in the following areas according to your experience or anticipation of teaching.  

               1 is least comfortable, 2 is somewhat skilled, 3 is mastery in this area: 

Writing lesson plans Leading a team 

1                 2                3 1                 2                3 

Setting goals Presenting info visually 

1                 2                3 1                 2                3 

Disciplining students Breaking down concepts 

1                 2                3 1                 2                3 

Taking on new challenges / risks Motivating students  

1                 2                3 1                 2                3 

Experimenting with different instructional methods  Explaining Social E-Ship 

1                 2                3 1    2         3 

Evaluating student performance Mentoring 

1                 2                3 1                 2                3 

Maximizing time and resources  Interactive teaching 

1                 2                3 1                 2                3 

Developing class procedures Facilitating discussions                     
1                2                3 1                 2                3 



Identifying a Social Enterprise  

1                2                 3 

 

3. Describe a successful lesson: 

 

 

4. Describe a successful classroom: 

 

 

5. What is the difference between a mentor and a teacher? 

 

 

6. How can a teacher / mentor develop a student’s talents? 

 

 

7. Do you consider yourself to be a leader and social entrepreneur? Why or why not? 

 

 

8. List the key questions you have about teaching, entrepreneurship and leadership:  

 

 

9.  Name key characteristics of a social entrepreneur 

 

 

10.  Differentiate between a business and a social enterprise/social business.  Give examples. 

 

 



11.  What do you want to gain from this course? 

 

Teacher Training Exit Survey 

Name: ______________________________    Date: _________________ 

1. Fill out the below T-chart about yourself: 

 

STRENGTHS      WEAKNESSES 

 

 

 

 

 

2. Rate your skills in the following areas according to your experience or anticipation of teaching. 1 is least 

comfortable, 2 is somewhat skilled, 3 is mastery in this area. Tick the box next to the areas you believe this 

course helped you improve on: 

Writing lesson plans Leading a team 

1                 2                3 1                 2                3 

Setting goals Presenting info visually 

1                 2                3 1                 2                3 

Disciplining students Breaking down concepts 

1                 2                3 1                 2                3 

Taking on new challenges / risks Motivating students  

1                 2                3 1                 2                3 

Experimenting with different instructional methods  Explaining Social E-Ship 

1                 2                3 1    2         3 

Evaluating student performance Mentoring 

1                 2                3 1                 2                3 

Maximizing time and resources  Interactive teaching 

1                 2                3 1                 2                3 



Developing class procedures Facilitating discussions  1                 2                
3 1                 2                3 

Identifying a Social Enterprise 

1                2                 3 

3. Would you recommend this training to a friend? Why or why not? 

 

 

4. Was anything challenging in this course? If yes, what? 

 

 

5. Has this course changed you as a person in some way? If so, how? If not, why not? 

 

 

6.  How do you intend to apply these skills?   

 

 

7. PLUSES + (regarding topics, the instructor, assignments, etc) 

 

 

 

8. DELTAS         (regarding topics, the instructor, assignments, etc) 



Demonstrated Assessment 

In addition to assessing trainees’ internal understanding, you must also assess how your trainees can apply the 

material they have learned.   This calls for demonstrated assessment, meaning that students must 

demonstrate how they are able to use the skills and knowledge you have taught them.   

At the end of every week, Educate! includes time for demonstrated assessment.  After teaching concepts on 

mentoring, we ask our trainees to go out into the neighboring areas and mentor youth one-on-one.  After 

teaching lesson planning, we ask trainees to write lesson objectives and plan a lesson using the information 

they have learned.  Knowledge shares are also a form of demonstrated assessment, as they tell you as the 

trainer how the trainee can apply the technical concepts of presenting information, creating an interactive 

classroom dynamic, and using visual aids, to name a few. 

Demonstrative assessment activities should be designed for trainees to complete independent of counsel or 

guidance from the facilitator. 

The final assessment used in this course is referred to as the Test 

of Fire.  The Test of Fire challenges trainees to plan and 

implement, in small groups of 4-6, an out-of-school youth 

workshop on a topic of their choice.  Trainees must mobilize 

youth to attend, plan a three hour workshop, and then teach a 

practical skills, in addition to a panel of their peers and the 

facilitator.  This assessment tests the trainees on their ability to 

write a lesson plan and shows the facilitator how well the trainee 

can apply the concepts of the entire training into a three hour 

teaching session.   

Before you begin the training it is important for you to think 

critically about the assessments that you will give, your grading 

scale, and what percentage each assessment will have in the final 

grade.  

Below are examples of scales you can use to grade assessments; 

0 = Never, 1 = rarely, 2 = occasionally, 3 = generally, 4 = always, 5 = mastery 

0 = Fail, 1 = weak, 2 = average, 3 = above average, 4 = competent, 5 = demonstrates mastery 

[ASSESSMENT : 

CAN THEY 

DEMOSTRATE ON 

THEIR OWN THE 

CONCEPTS I HAVE 

TAUGHT THEM?] 
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WEEK 1: Mentoring 

 



Introduction 

On the first day, consider incorporating the following key activities to set the context for the teacher 

training course: 

Facilitator Introduction: Establish Your Credibility 

Establish your credibility to conduct this training.  Answer the question “Why am I the best person to 

be conducting this training?” Refer to your education background, work experience, 

acheivements/results/milestones/awards, membership to associations and any other relevant information.  

Before you begin teaching, you must instill faith in your trainees that you are an expert and qualified to 

teach them. 

 

Class Introductions 

Everyone introduces themselves. This should ideally go beyond just the name. Suggetions include using 

one or a combination of these depending on how much time you have: 

One word that describes you. 

Share your passion/interest/ top strenght/ top skill.  

Why you are interested in doung this training? 

 

Ice Breakers 

Play an ice breaker game.  This should be a game that gets the group to work together, learn names, and 

interact with one another.  It should increase the energy in the classroom.   

 

  

 

 

 

 

 

 

 

 

 

 

 

 

Suggested Game 

• Juggle Names: 

Take 4 to 5 objects depending on the size of the group.  

Make a standing circle. 

Starting with one object, instruct everyone that we will throw it to each other by saying the name of 

the person first. 

Add more and more objects being thrown at once. Try not to have any fall. 

 

 



Introduce Your Organization 

 

Explain your organization, including its vision, programs, and team members.  Be sure to discuss the 

goals and rationale of this training. 

 

Rules and Expectations 

 

Establish rules and expectations for the training period.  Things to consider are time management, 

classroom procedures, telephone interuptions, handing in of assessments, and respect for each other. It is 

important to clearly spell out what the consequences are right from the beginning.  For instance “If you 

miss training thrice, you will not be certified.”  Or, “If you arrive late to training thrice then your final 

grade is dropped one letter on the grading scale.” 

 

 

 

 

 

 

 

 

 

 

 

Distribute Diagnostic Survey  

 

Have students fill out the Diagnostic Survey in class.  Refer to the Assessment section for further 

information on diagnostic surveys.   

 

Open the floor for any questions 

Be sure to allow plenty of time for questions to clear up any misconceptions about all areas of the 

training:  schedule, goals, fees, requirements, etc. 

 

 

 

 

Classroom Traditions 

This is also a time to establish classroom traditions.  Classroom traditions are important because 

they create a culture for the classroom.  Classroom traditions can include: 

• Shake everyone’s hand before class starts 

• Always hand take-aways in before class starts 

• Graded assignments are handed back on Fridays 

• Ending class with a gratitude circle 

 



Relevant and Liberating Education 

Teach Made To Stick principles of effective presenting for 

Knowledge Shares 

IS STUCK is the mnemonic device to remember: Interactive, Stories, Simple, 

Taiolored, Unexpected, Concrete, Knowledge. The aim is to teach in a way 

that demonstrates these seven elements so that we can say the material IS 

STUCK. 

 

Interactive 

Start with interactive.  This means that someone other than you (the teacher/presenter/speaker) is active. 

You can make your presentation or teaching interactive in many ways: using volunteers, asking questions, 

giving tasks, etc.  Everyone does not have to be active but at least one person other than you. Also, the 

term interactive implies that there is an exchange (“inter”) between parties. This distinction is important 

because novice teachers often employ fake interactive techniques. For example, at the end of a long 

lecture s/he will ask the class “Are you with me?” or “Do you get it?” or even “Any questions?” in a 

way that they don’t actually expect a response from the students. And, even if the students do respond, 

it is generally the end of the lecture so there is only time to clarify misunderstandings. There is no 

“inter”action, especially about the material being taught. Interactive teaching helps students to interact 

with the information given to further their understanding, not simply providing an opportunity to hear 

misunderstandings. Fake interactive techniques are a bad habit that misleads teachers into believing 

everyone actually did understand completely.  A general test to evaluate whether a presentation is 

interactive or not, is to ask “Could this lesson have been taught without students?”  If the answer is 

“yes”, than you know the lesson is NOT interactive.  If the answer is “no” then you have succeeded at 

being interactive. 

 

Stories 

This is a powerful way to illustrate a point or meaning. Stories stick in our minds better and longer than 

abstract facts. This is why oral traditions rely heavily on stories rather than lists.  When incorporating 

[THE DOUBLE 

CHECK TEST:  

AFTER I TEACH  

WILL MY 

STUDENTS BE 

ABLE TO:  

1. TEACH IT TO 

SOMEONE ELSE  

2. PRACTICE IT 

ON THEIR 

OWN?] 



stories into your lesson, be sure that the story’s main purpose is to prompt a disucssion on your given 

topic.  This means the story must strongly tie into the lesson you are teaching and will add to it, rather 

than distract.  Avoid cluttering the story with meaningless details.  Also, direct student’s attention 

before reading the story.  Tell them what they should pay attention to and provide them with questions 

to guide their lisetning. 

 

Simple 

To keep it simple is to start with what is known and then move to what is unknown to the audience. It 

means you also start with one piece or a simple part and then 

move to complexity. And, most importantly, it means you do 

not overload people with information but focus on a few 

crucial points that you want your audience to remember. 

 

Example: Utilize anchoring analogies where you draw a 

similarity between something well known to explain 

something more complex. For example, when learning DNA, 

teachers often refer to the double helix as a spiral staircase. 

Cars, when they were first introduced were marketed as “horseless carriages.”  Fog is simply a cloud 

touching the earth. In an atom, electrons orbit the nucleus the way planets orbit the sun.  

  

 

 

 

 

 

 

 

Another way to keep things simple is to provide idea organization, where you represent complex 

information visually or broken down in an easily understood structure. For example, good teachers 

SIMPLE 

 

      COMPLEX 

The Educate! Way 

To demonstrate this to a Ugandan audience, Educate! gives the example of the Luganda 

word for airplane, enyonyi, which means bird.  When airplanes were first introduced to 

Uganda, they were explained by anchoring the concept to something well known—birds.  

In that way, the word for airplane, Enyonyi, came about from the use of an anchoring 

analogy. This is relevant to the Ugandan context and serves as an example to the 

trainees of which the trainees can easily relate. 

TT EACHEACH   

FROMFROM  



employ graphic organizers such as Venn Diagrams and Flow Charts. Keeping it simple sounds easy to 

do. Novice teachers make the mistake of thinking that keeping it simple means you don’t have to put in a 

lot of effort and can simply list information. But lists are not always simple. For example, in computers 

there are complex programming languages. Information can be stored as either True or False with 

corresponding symbols or as 0 or 1. There are a whole list of rules to follow as to which information 

should be stored in which language with which symbol. A bad teacher would simply write the list of 

rules on the board and tell students to cram it. A great teacher would find some way of creatively 

organizing the ideas so it is easy to remember. For example, one professor used plastic cups and glass 

cups to illustrate visually what kind of information falls in whichever cup. Glass cups use one symbol; 

plastic uses another. Throughout the term, as they learned more and more about complex computer 

language, the students would refer back to the cups—is it glass or plastic? Presenting Simple actually 

takes effort and creativity. 

 

Tailored 

 A tailor is a person who mends clothes to better fit their customer. A tailor will measure the customer, 

ask them questions, figure out exactly what the customer wants and needs to fit their individual lifestyle, 

and then mends the clothing to fit those needs.  A good teacher or presenter is like a tailor. S/he takes the 

information or lesson and mends it to fit the wants and needs of the audience. Think: how will they best 

use this information in their daily lives? What parts will they find interesting? When could they use this 

knowledge? This means KNOW YOUR AUDIENCE. You cannot provide a relevant education to 

students without first knowing what their experience/age/interests are. Once you know your students, 

make the effort to tailor each and every lesson to their lives. This requires being flexible and making 

changes. 

 

For example, let’s say you are hired to teach management to three different classes. The first class is a 

small group of high school students. The next class is a 100+ group of rural women. The last group is 

twenty, mid-level management at a small bank. Remember, you have to teach them all the same topic: 

management. How would you change your approach according to your audience? Note that the audience 

size is important in determining how you can be interactive. 100 people cannot all ask a question and 10 



people can easily make pairs and present to the group. Then, think about the life experience, attention 

span, and responsibilities of your audience members. High school students do not actually manage other 

people and will not for many years. What is important about management to teach them that will be 

relevant in their lives? Well, often high school students have big exams and busy schedules and are easily 

overwelmed. Perhaps, the lesson should be on time management. The rural women may be budding 

entrepreneurs—teach them how to manage a small business. Only the third class of mid-level managers 

would really appreciate learning the management organization chart. And, even then, go a step further 

and think about how this new knowledge can be useful. So, you teach them that organization hierarchy is 

shaped like a triangle. So what? How will that change how they manage their five staff? Always think 

about the “so what” factor in determining what to teach.    

 

Unexpected 

 This is the skill of catching the audience’s attention, curiousity and imagination. A simple way to do 

this is by asking a question and getting students to guess. One of the most effective methods of being 

Unexpected is to reverse anticipated misunderstandings. For example, a teacher may inform her students 

that deer kill more people around the world than sharks.  

 

Of course, you want to be unexpected in a way that relates to your actual topic. If this teacher says the 

shocking deer fact and then goes on to teach algebra, the unexpected technique is useless. However, if she 

teaches alegbra by calculating up the number of people around the world killed by both creatures, then 

her Unexpected technique is a success. The key is to be unexpected in a way that bolsters your topic 

instead of distracting from it. 

 

Another way to describe the Unexpected technique is that it is a way of opening a knowledge gap that 

students are eager/excited/curious to have filled by your instruction. Most people live life assuming they 

know what they need to know and know most things. It is only after they are questioned, that they 

realize there are many things worth knowing that they don’t know or don’t know as well as they think. 

Young people are notoriously arrogant in this way. Therefore, when you ask a simple question they do 

not know the answer to (we like to use the question “why is the sky blue”) its an unexpected shock. 



This shock is used to spark interest in an otherwise boring topic. Any topic can be made fun and 

interesting if the teacher puts in the effort and creativity to make it that way. Open a knowledge gap you 

can close. 

 

Example: In a Oceanography class where you learn the boring, long list of the flow of ocean currents, the 

teacher asked at the beginning of the term, “if you put a message in a bottle and throw it in the middle of 

the ocean, where will it end up?”.  This makes a cool mystery students can solve with the knowledge 

they learn in class.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Educate! Way 

    Over Turning Assumptions:  Use the following sensitization campaign to demonstrate the 

element                                  of the unexpected. 

 

         

WHO SHOULD YOU FEAR? 

70% of causality patients admitted to Mulago Hospital are a result of 
boda- boda accidents.  0% are victims of lion attacks.   
 

  “Stay alive, refuse the boda ride. 

 

In addition to bringing out the element of the unexpected, the campaign is relevant to a 
Ugandan audience that sees boda-bodas daily. 



Concrete 

Make the information you teach something students can (or can imagine) they can touch, see, or feel. 

Give real world examples. Make it real. Novice teachers often make the mistake of choosing the least 

effective way of conveying information or skills. If we are taught in a strickly classroom, academic 

setting, we forget that the best way to learn about experiments is by experimenting. Sometimes the best 

way to teach something is not by what we traditionally think of when we think about teaching (someone 

at the front of the room talking). Sometimes the best way to teach is for the teacher to provide a 

conducive environment and get out of the way of his/her students learning.  

 

CORNERSTONE OF RELEVANT EDUCATION: The best example is trying to teach someone how 

to tie a shoe. What is the most effective approach? Should you lecture the class from the front of the 

room? Should you draw a diagram? Should you list out the steps? Should you start by first explaining 

the history of shoes and have the students memorize the parts? This may sound ridiculous but these are 

the exact same mistakes we make in teaching more complex, traditional topics. If your goal is to teach the 

class how to tie a shoe, bring a shoe, demonstrate or give an example, and then let them practice. 

Similarly, if your goal is to teach students to practice entrepreneurship, bring a case study of an 

entrepreneur, demonstrate key techniques, and then let the students practice entrepreneurship (either in 

a fictional sense or in reality with friends).  Perhaps, eventually or in some professional settings, it is 

important for students to know that Joseph Schumpter is the father of entrepreneurship. However, what 

do you test? What do you emphasize and make sure the students learn? According to the concrete 

principle, it is more important that each student leaves the room able to practice entrepreneurship than 

able to recite the name and date of birth of the first practicioner.  

 

Examples: To teach simple math, one teacher used money in the market. One economics teacher taught 

variable versus fixed costs with a case study in which the students were “accountants” for a fictional 

small business. Other teachers instruct students to create models of the solar system to learn the planets. 



Knowledge 

Knowledge refers to being knowledgable about your topic. As a teacher, you should be able to talk 

around the issues you are teaching, and not be limited to the content you are covering in class.   

 

It is also important to talk about the The Curse of Knowledge.  This is a curse where once we have 

learned something or know something, it is difficult (if not almost impossible) to imagine what it was like 

not knowing that thing anymore. For example, once you know how to read, it is extremely difficult to 

look at text and imagine not to understand letters as just abstract symbols. Once you learn an equation, 

or how to read a map, or how to talk, not only is it difficult to imagine ever having those skills, but also 

frustrating to relate to someone who has yet learned it. This is a curse that makes teaching (imparting 

new knowledge) sometimes difficult and frustrating.  



DISCOVER WHAT MATTERS TO YOU MOST 
 

Challenge: Not knowing what you want to do with your life; lack of direction; uncertainty about your 
passions and dreams and goals 
Exercise: DISCOVERING WHAT IS MOST MEANINGFUL AND IMPORTANT TO YOU  
 
Many people feel like they don’t know what they want to do with their lives. They don’t feel like they are 
particularly gifted in any area; they have never found something that inspires their passions and gets them 
enthusiastic. They have not found their calling.  
 
If this applies to you, try to answer the following questions. You may wish to take some time for personal 
reflection – a retreat to go on a “vision quest,” where you can write the answers to these questions at a time 
when you won’t be distracted and interrupted. Hopefully these questions may help you discover some answers:   
 

• What are the things that you most love to do? What gives you the greatest feeling of satisfaction, 
joy, and fulfillment? 

 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 

• If you didn’t have to worry about money, what would you do? (In other words, what would you do if 
you suddenly won $100 million tax-free in the lottery? How would you spend the rest of your daily 
life?) 

 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
 

• If you only had one week to live, what would you do? 
 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
 

• What one great thing would you try to accomplish if you knew that you were guaranteed success? 
 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
 



• What are the things that you always wanted to try, but never did? 
 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
 

• What impact or influence would you like to have on the world? How would you like to make a 
difference in improving the lives of people around you? How would you like to be remembered? 

 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 
____________________________________________________________________ 



High Expectations of You 

High Expectations focuses on how societal or group expectations influence the way we think about 

ourselves and about our potential. 

Creating a culture of high expectations is critical to student achievement.  When people are held to high 

expectations, they often raise to met the challenge.  Conversly, when the expectations are set low, it is 

much more difficult to motivate students to excel.  The teacher is extremely important.  Everything starts 

with you.  You must first have high expectations of yourself, before you can teach others to do the same.  

You must first have goals for yourself, before you can teach others how to write goals.  To go beyond a 

prescribed curriculum and make education relevant, it must first be relevant and practical in your own life. 

Before embarking on strategies for setting and maintaining high expectations, it is important to 

understand where our expectations and assumptions about ourselves and others come from.  How do we 

make judgments and determine “potential”? 

Judgments come out of  

Stereotypes (race, tribe)    Judging Resources (wealth) 

Baseline Assessments (earlier exam results)  Hearsay (rumors) 

Personal Background (orphan, refugee)  Environment (democracy, unstable) 

 

Expectations are powerful!  

 

This is not an idealistic, happy thought. Many famous scientific experiments have proven the power of 

expectations. Here are two real-world experiments: the first proves the positive power of high 

expectations, the second experiment proves just how damaging low expectations can be: 

 

Study by Rosenthal and Jacobson where several classes of children in primary level were given 

nonverbal intelligence tests, which researchers claimed would measure the student’s potential for 

intellectual growth. Twenty percent of the students were randomly selected by the researchers as 

“intellectual giants” and their names were given to the teachers. Although their test scores 

actually had nothing at all to do with their potential, the teachers were told to be on the alert for 

signs of intellectual growth among these particular students. Overall these children, especially in 

the lower levels, showed considerably greater gains in IQ during the school year than did the 

other students. They were also rated by their teachers as being more curious, interesting, happy, 

and more likely to succeed in life. Because the teachers THOUGHT the students would be 

successful, the students WERE successful.  



 

Jane Eliot was an American teacher who wanted to instruct 

her students on discrimination. Elliott divided her class by 

eye color -- those with blue eyes and those with brown. On 

the first day, the blue-eyed children were told they were 

smarter, nicer, neater, and better than those with brown 

eyes. Throughout the day, Elliott praised them and allowed 

them privileges. In contrast, the brown-eyed children had 

to wear collars around their necks and their behavior and performance were criticized and 

ridiculed by Elliott. On the second day, the roles were reversed. What happened over the course 

of the unique two-day exercise astonished both students and teacher. On both days, children who 

were designated as inferior took on the look and behavior of genuinely inferior students, 

performing poorly on tests and other work. In contrast, the "superior" students -- students who 

had been sweet and tolerant before the exercise -- became mean-spirited and seemed to like 

discriminating against the "inferior" group. 

 

Self-fulfilling Prophecy: When people treat you or assume certain things about you for your entire life, 

you begin to believe and adopt their judgments of your potential. Many people make all their life 

decisions according to what is “expected” or considered “appropriate” for them. Without a doubt, some 

of us in this room are victims of other people’s expectations. Again expectations can be positive and 

negative. For example, there are many expectations of women in society about what is proper and 

improper for a woman.  It is important for you as a teacher to overcome other people’s negative 

expectations.  This you can do by selling yourself – let people know what you can do, surround yourself 

with positive people that have high expectations of you, seek out mentors that will help you set the high 

expectations, act as if until you actually become it, fake it till you make it. 

 

 Expectations are a major aspect of what we call “The Status Quo”. 

 

Status Quo: This is what we are trying to change! Status quo is what is expected by most people in 

society. It is the assumptions we are allowed to make. It is the unsatisfactory equilibrium: something 

only JUST good enough to be accepted by society, but by no means the best or great at all. It is the late 

matatu, the absent teachers, the poor schools failing exams, and the concert that start 4 hours after the 

advertised time! 

 

The status quo is the time “everyone knows” it takes you to mail an order, or how much “everyone 

knows” you have to bribe a police man. The status quo might be the way everyone expects a product to 

be packaged or the pricing model that everyone accepts because it has been around a long time. It may be 

[TREAT A MAN AS HE IS, 

AND HE WILL REMAIN AS 

HE IS.  TREAT A MAN AS 

HE CAN BE, AND HE WILL 

BECOME AS HE SHOULD 

BE.] 



that students arrive four weeks late for the first term, or don’t attend school after exams, or leave class 

whenever they want to. Schools have a status quo.  

Our organization seeks to destroy the status quo. We don’t want to change a part, or a little bit for a 

short while. We want to demolish it! We want to stomp it to death beyond recognition. We want to 

make it a funny memory. “Remember back in the days when teachers didn’t know students’ names and 

came to class late and just fed us chalk talk? Crazy, I can’t believe they used to do that!” 

 

Organizations that destroy the status quo WIN.  

 

Individuals who push themselves and the organization, who inspire other individuals to change the rules, 

accomplish great things! Again, we are back to leadership, which can and must come from anyone, 

anywhere in a system.  

 

Whatever the status quo is, changing it gives us the opportunity to be remarkable. You can be remarkable. 

Your students can be remarkable (yes, all of them).  

 

Remarkable means being worthy of praise or criticism. It means being special enough that other people 

want to talk about us and what we do. 

 

Comfort: True leadership is rare because few people are willing to go through the discomfort required to 

lead. This rarity is what makes leadership valuable. It is uncomfortable to stand up in front of strangers. 

It is uncomfortable to try and market ideas or products to people who seem uninterested. It is 

uncomfortable to propose an idea that might fail. It is uncomfortable to be the only one in the room 

refusing the status quo. It is uncomfortable to resist the urge to settle. When you identify the discomfort, 

you’ve found the place where a leader is NEEDED. If you’re not uncomfortable in your work as a leader, 

it’s almost certain you’re not reaching your potential as a leader. 

 

If you’re not uncomfortable in your work as a leader, it’s almost certain you’re not reaching your 

potential.    

Maintaining high expectations of self as a teacher requires you to challenge other peoples assumptions, 

challenging the status quo and pushing yourself to go out of your confort zones. 



 

 

 

 

 

 

 

 

 

 

Maintaining high expectations requires you to set good goals. The goals you set are what will focus your 

efforts, beliefs, detremination and success. Your goals should be 

Specific:  What is it exactly that I want to achieve?   

Measurable:  How will I know I’ve achieved it?   

Challenging- Does it make me feel uncomfortable?   

Inspiring:  Do I want to work on this?  

Achievable:  Do I have the time and access to resources to make this happen?   

Time bound:  By when will I achieve this? 

 

 

 

 

As teachers we should have high expectations for ourselves.  It is important to be aware that personal 

expectations are formed by societal labels, personal goals, and the status quo.  To break negative 

expectations we must be aware of these things.  To set higher expectations, aim for the perfect YOU and 

set realistic goals to guide you there.  Emphasize that YOU, the teacher is extremely important. 

Suggested game: Label Me Game 

a. Prepare different “labels” or identities common in society (such as police, celebrity, 

beggar, woman, witchdoctor, refugee, disabled). Some should be funny but be sure to 

include serious ones. 

b. Make a circle. As you explain the game to the participants, tape the labels on their backs. 

c. Instruct them to interact with each other as if they are whoever their label says they are. 

Do not give it away with obvious hints. Simply treat this person as someone with that 

label is treated in your society. Participants must guess who they are. 

d. Discuss everyone’s feelings and reactions under that label 

e. Discuss the lessons of the game: how labels effect our expectations of each other.  

f. Have everyone write their own labels. 

 

Suggested activity: First to 50 
 
Everyone writes 50 goals.  First person to complete shares all goals with class. Class takes one 
of the 50 and makes it fit in all criteria. 
 



Therefore everything starts with you. You must first have high expectations of yourself, before you can 

teach others to do the same. You must first have goals for yourself, before you can teach others how to 

write goals.  To go beyond a prescribed curriculum and make education relevant, it must first be relevant 

and practical in your own life. 



High Expectations of Students 

How People Change 

In order to change your life, you need to be mindful and aware of your behavior. Scientific studies show that 

self-monitoring can have dramatic results. This is the first key to success: 

 

1. When you pay attention to your behavior (write it down), it is much easier for you to change.  

If we are mindless of how we act, then it becomes difficult to change. But as soon as we start writing down 

our daily behavior, we can see the patterns that will help us change. For example, let’s say that you have a 

problem with time management. You won’t solve the problem if you just complain about it. But if you start 

paying close attention to how exactly you spend your time – if you keep an exact written recording about 

what consumes each half hour of your day – then you can begin to see troublesome behaviors and change 

them. You notice the patterns that lead you into danger, and learn to avoid them. 

The same is true for almost any problem. In Your Money or Your Life, authors Vicki Robin and Joe 

Dominguez argue that we waste a lot of money because we are unconscious of how we spend it. They found 

that, once people start writing down every penny that they spend every day, these people find ways to 

reduce their spending by 25 percent without any loss of comfort. These people have become mindful and 

aware of how they were wasting money. Once they are conscious of this fact, they can change their 

behaviors.  

 

2. Measurement transforms behavior. 

This is similar to the first principle, but it takes it a step further. If you can measure your behavior with a 

number, you will be much more likely to change. In other words, if you can keep score, you will have a much 

better way to track your progress and notice yourself transforming for the better. 

In some ways, the entire capitalist economic system is based on this idea. When we put a price on something, 

that number can dramatically change our behavior. If the price of gas skyrockets, people are more likely to 

change their driving habits: they may take public transportation, drive less, or even buy more fuel-efficient 

cars. Again, we see that people change their behavior with regards to oil consumption, not due to PR 

campaigns about the importance of saving the planet, but instead because they take notice of something 

measurable: the price of their gas.  

 

3. When you set a series of small, step-by-step, achievable goals, you are more likely to transform your behavior.  

Many people make ambitious promises to change their behavior. But these can fall apart if they are too 

outrageous. For example, if your goal is to write a book, then you may become discouraged when you sit in 

front of the 500 blank pages. Instead, you can break it down into a series of small, challenging, but 

achievable goals. Perhaps your first goal would simply be to write the first paragraph, or the first page. When 

you have achieved this, it is a victory that you can celebrate.  



So it’s valuable to figure out what is realistic in the short-term. What can you achieve this week? What can 

you achieve this day? What can you achieve this hour? If you set a series of step-by-step goals, you will have 

more success in climbing the mountain that you set out to conquer. Rather than staring at the icy summit 

three miles above you and getting frustrated with your lack of progress, you can enjoy constant satisfaction 

by reaching each guidepost along the way.  

 

4. You will be most successful when you plan for obstacles and barriers. 

Often we set wonderful goals to change our life, but we get sidetracked. Sometimes we succumb to bad habits, 

or lapse back into our old behavior. Sometimes we don’t feel motivated to change. Sometimes we encounter 

obstacles and barriers to our progress. This is natural. The key is to figure out the specific times and places 

when these obstacles are most likely to occur. Then you can create an action plan for how to overcome 

these obstacles. Psychologists call these “implementation intentions.” 

This notion of creating an action plan is also effective for people who set wonderful goals, but then never 

begin to go after them. There are a lot of dreamers who makes vows to change, but who never commence on 

the journey of transformation. It’s a good idea to specify exactly when and where you will start your pursuit 

of your goals. The more specific you can be, the more likely you will be to achieve it. If you say, “I will 

begin my new exercise program on Thursday at 6:00 p.m. at the local gym,” that is going to be much more 

effective than if you merely say that you vow to start an exercise program this week. Schedule the actual 

time and place that your transformative journey will take place. 

 

5. You will be most successful if the goals and dreams are personally meaningful to you. 

If you are just pursuing goals to please other people, then you probably will give up more easily. If you are 

not personally invested and excited about achieving the goals, then it’s not likely you will succeed. Your 

goals need to resonate deeply with you. Don’t choose goals just so that you can make your parents happy, or 

merely to impress your friends.  

 

6. Have a community to keep you accountable. 

Finally, one of the most important ways to keep you on track to achieving your goals is to have a 

community of people that support you – people who believe in you, people who keep you accountable, and 

people who want to see you succeed. When we make a public commitment to other people that we are going 

to achieve a goal, we are more likely to follow through.  



Maintaining High Expectations  

What’s the biggest difference between rich schools and poor schools? Besides resources, it is the 

expectations the teachers, parents, and even the students themselves have for their success and future. 

Why is there a big difference between male and female performance?  Perhaps, low expectations of what 

girls can achieve results in low investment in girl child education.  Why are so many communities unable 

to solve simple social problems such as poor sanitation?  If no one believes they can change it, no one 

does anything to change it.  Low expectations hold people back from fulfilling their full potential in so 

many aspects of their lives.  Leaders have to be visionary and determined enough to have high 

expectations despite immense obstacles.  Teachers are leaders. 

It is within your power, as a teacher, to overcome one of the strongest, most insidious factors affecting 

student achievement.  Students in both rich and poor communities need to be bombarded with messages 

that they can, in fact, achieve more than  others (or they themselves) expect.  As teachers of students 

living under the specter of low and lowered expectations, we have a special duty to fight for high 

expectations despite all prejudices, past performance and 

obstacles. 

Creating a culture of high expectations is critical to 

student achievement.  When peple are held to high 

expectations, they often raise to met the challenge.  

Conversly, when the expectations are set low, it is much 

more difficult to motivate students to excel.  Fortunatly, 

there are concerete ways to create a culture of high 

expectations in the classroom. 

 

 

Strategies for harnessing the power of High Expectations 

1.  Create clear academic/leadership/behavior goal(s) for your students. 

o Set milestones for academic performance and continuously remind students of 

their progress towards such milestones.   

o Have students create individual action plans to achieve the goals you have set for 

them 

2. Set a class-wide goal(s) that is challenging to everyone, inspiring and relevant to real world 

success. 

[TEACHERS ARE CHIEF 

MARKETERS OF IDEAS. WE 

MUST SELL KNOWLEDGE 

TO OUR STUDENTS AND 

EARN THEIR BUY-IN.] 



o This goal must be a “living goal,” meaning it must shape the actions and choices of 

you as the teacher and your students.  It must be visible, repeated, and embodied 

by your course. 

o Be sure that the Big Goal sounds slightly unreasonable in its challenge. 

o Invest students in achieving the ambitious achievement goal. 

o Explicitly state how the goal is relevant to real world success. 

o Market the goal to the students. One of a teacher’s key roles is serving as the chief 

marketer of ideas. It is our job to sell ideas such as hard work leads to success, 

knowledge is power, young ppl can be leaders, etc. 

o Work purposefully and relentlessly to achieve this goal. 

 

 

 

 

 

 

 

 

 

3. Create a sense of urgency in the classroom.  There is so much to learn and always too little time. 

If you take efficiency in learning seriously, so will your students.  

o Do not waste time.  Do not do things without a clear purpose. Ever. 

4. Continuously improve performance over time through constant and consistent assessment.  

Everything can be assessed. You can test abstract skills such as creativity and compassion. You 

can figure out a way to measure your effectiveness.  

5.  Evaluate yourself. Don’t be afraid to discover that your favorite tactic is failing. Be flexible. 

Teaching often requires extraordinary humilty. You won’t always get it right the first time. You 

don’t always know what’s best. And, sometimes, your great idea that you’re super excited 

about…is terrible in practice. That’s the joy of teaching. 

The Educate! Way 

Educate! demonstrates the technique of setting a class-wide goal that is challenging, inspiring and 

relevant by setting the class goal of  

Every trainee will be able to design, plan, and implement a youth empowerment program  

ON THEIR OWN. 

Educate! facilitators share this goal with their trainees, and relate every lesson back to the ultimate 

goal the class has set out to achieve.  In this way, the class-wide goal works as a motivating factor and 

continually grounds the lessons and conversations in class.  

 



 

The Challenges to High Expectations 

! “They are how far behind.” Reality of the starting point   

 Counter Strategy:  You should always set goals for where your students ought to be, not where 

 they are starting from. 

! Inconsistency 

Counter Strategy: Always be consistent in your standards.  Follow through on consequences and 

treat all students equally.  Be consistent in feedback, grading, critique and praise. 

! Working against the low expectations of others 

Counter Strategy: Invest in all stakeholders involved in your student’s life.  Get to know their 

other teachers, parents, and mentors.  Inform them about the success and achievements you have 

seen in your students, and lobby them to help you work on empowering them. 

! Kind-hearted prejudice 

 

Kind-hearted predudice is when you allow poor or disadvantaged circumstances to influence the 

expectations you have of a student.  You use their disadvantage as an argument to be more relaxed on 

their performance.  If may feel like you are “doing them a favor” by givng them a break when the rest of 

the world fails to do so. 

An examples of this is  

o Phiona’s parents are illterate, I can’t expect her to do as well on her reading take aways 

o Kato has trouble paying school fees, I can’t expect him to be as committed as the other 

students 

o Carolyne is so tired from working after class, is it fair for me to grade her at the same level 

as the rest? 

Counter Strategy:  Remember that no matter how “kind” it may seem, lowering expectations is 

only blocking the release of your students’ potential.  The more faith you have in your students’ 

abilities, the more likely they are to prove you right! 

 

 



 

EDUCATION QUOTES 
”Education is not about filling a bucket, but lighting a fire.” – Yeats 

Mark Duren “The art of teaching is the art of assisting discovery”  

Victor Hugo “Open some schools, you will close some prisons” 

“The real voyage of discovery consists not in seeking new landscapes, but seeing with new eyes” Marcel 

Proust 

“The man who can make hard things easy is the educator” 

“I never teach my pupils; I only provide the conditions in which they can learn” Einstein  

“Failing to plan is planning to fail” Jones 

“Training is useless unless you have a purpose”  

“What I hear, I forget. What I see, I remember. What I do, I understand.” Kong Tzu 

“A teacher is one who makes himself progressively unnecessary.” Thomas Caruthers 

“There are only two mistakes one can make on the road  to truth; not going all the way, and not starting.” 

Buddha 

“Go to the people: live with them, learn from them 

Love them 

Start with what they know  

Build with what they have. 

But of the best leaders,  

When the job is done, 

The task accomplished, 

The people will say 

“We have done it ourselves” Lao Tzu 
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EDUCATE! CASE STUDY  ____________________________________ 

Wereje Benson, President of COBURWAS  

  

“I used to be the first to run and I ran alone. The rebels wanted to get young boys like me to do terrible 

things. So, I would leave my mother and sisters. Alone, I grew strong. When I found my people again, I grew 

stronger.” 

No one knows exactly when Benson was born. In the northern villages of the Democratic Republic of Congo, 

mothers did not keep records and children like Benson seemed to grow old very quickly. He was the first born 

of six children, son to a humble farming mother and preaching father. Other boys were embarrassed to carry 

baskets on their heads, cook or fetch water, but Benson didn’t have much of a choice. Despite some teasing, 

all the kids gathered at his house every night for games. Sometimes they would move miles playing hide and 

seek in the moonlight or play soldiers and attack the neighbors. 

Back then, Benson did not cherish school; in fact, after walking the long road to school barefoot, he resented 

being caned for lateness. Some days, he would leave home for school in the morning but spend the day in the 

bush exploring instead. Benson believed “most kids only cared about the village, but I cared about the town. 

From young I wanted to know if the whole world was like our village or if there was something more”. His 

father would travel as far as Rwanda to sell coffee and iron sheets, however, little Benson was never allowed 

to come along. To his father, education was much more important than travel. Years later, Benson would 

wander through Rwanda by himself—lost and hungry. 

Before the war broke out in 1994, almost one hundred members of Benson’s family lived together in the 

same village. Benson’s family was among the largest. But, when the rebels and the fighting came everyone 

scattered. In the first attack, the rebels threw bombs and burned houses to the ground. The next day they 

forced Benson and the rest of the boys to bury families of burned bodies. There were no more midnight 

games, sleepovers, or innocent play fighting in the bush for the boys after that. 

The second attack targeted students. Benson learned quickly that the rebels wanted to kill students because 

“whoever gets education may also become strong leaders, may learn to change things, but the rebels did not 

want the war to ever end”. He escaped the attack and ran directly from school deep into the Congo for two 

years without knowing whether his family was alive or dead. Through it all, young Benson found it harder and 

harder to believe he was still a human being; he could no longer even smile. Once he finally returned home he 

discovered that his brother had been lost and the only option was to flee to a refugee settlement in 

neighboring Uganda. In the settlement his family thought they could find safety, but all they found was 

sickness and hunger. Soon his father organized for the family to return home to the Congo, believing they 

could die in the camp or they could die by the rebels—no difference. But Benson had seen too much torture, 

rape, dead bodies being eaten by dogs in the street, and violence to go back home. Although he shed many 

tears at the border, he decided to live in Uganda—to stay alone. 

Kyangwali Refugee Settlement is a three hour drive from the medium-sized city of Hoima in western Uganda. 

With over 1,000 refugees from conflicts in multiple nations, the settlement was a scary place for a French-

speaking boy just out of primary school. Nevertheless, Benson was filled with a sense of purpose from his 

father who told him, “it does not matter if you are rich or poor, you must always find a way to go to school”. 



First Benson had to learn more English than the couple phrases he picked up as a young boy giving mzungus 

(foreigners) tours of pigmies and gorillas. Then he had to raise enough money not only to pay his school fees 

and buy books and uniforms, but also to pay for essentials like food, soap, and medicine. 

Benson would carry bricks a couple miles for builders, push wheel barrels, dig in other families’ farms, and 

even play soccer for a small scholarship to go to school. One day, he collapsed from fatigue and hunger under 

a small tree just a few minutes from his grass-thatched hut. Without even the strength to call for help, he laid 

there waiting for death to come. Just as he was about to give up hope a small fruit dropped down from a 

branch, giving him the chance for another day of struggle. Though he wanted education more than anything 

in the world, he did not want to die trying to work, attend school, and cook for himself. Instead, for a few 

years he decided to alternate a semester in school and a semester out of school working for money. He fell 

behind others in his classes but kept coming back again and again. As he got older and learned to save money, 

going to school got easier and he made it to finals with excellent marks. 

Although Benson struggled to work for his own school fees and food, in 2005, he started a community action 

club, COBURWAS, in the refugee settlement to provide education, support, and most importantly hope of a 

better life and better future. So far, the club has around 200 members—most of which are orphans and young 

people. The club’s name is an acronym that represents unity among the refugees of different nations in the 

settlement (Congo, Burundi, Uganda, Rwanda and Sudan). COBURWAS mission is simple: 

To unite, transform, develop and equip knowledge to displaced vulnerable people 

living in African communities through education, social entrepreneurship, 

volunteerism and humanitarianism. 

Their strategy is to mobilize youth and orphans for collective digging in the local community to raise money 

in order to solve their own problems as refugees. COBURWAS has astonishingly raised over 2 million 

shillings (in the refugee camp!), established a student hostel which gives fifteen girls and 33 students total the 

chance to attend school, run a successful peer tutoring program, built an orphanage from nothing, counseled 

countless married couples and parents, and even delivered over 4,000 mosquito nets to needy refugee families. 

Today, Benson is in his second year at Makerere University, one of the top schools in East Africa, studying 

education. He won a full-tuition scholarship from Educate! for his work in the refugee community, 

commitment to work for peace and social change, and excellent academics. A proud father and husband, 

Benson hopes to be remembered as “a simple servant of COBURWAS, helpful and obedient to all, who never 

wants my children to suffer as I have suffered”. When Benson says “my children”, he means the next 

generation of all Africans. 
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 Mentoring 

The strategies we share below are strategies we teach in the Teacher Training course because Educate! 

mentors have found them to be effective with the scholars that we mentor. 

We suggest that your organization should analyze what works best with your target group and then tailor 

these strategies and more to suit your target group. 

A mentor is someone who believes in the potential of others, whether there is evidence or not, and 

selflessly invests their efforts in developing that potential. 

A mentor supports and encourages a mentee to manage his/her own learning in order that 

he/she may maximize his/her potential, develop skills, improve performance and become the 

person he/she wants to be. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note:  Guest Speakers 

Educate invites it’s Mentors that have had the mentoring experience to share their personal experience 

with the trainees. This gives the trainees the opportunity to get direct personal insight about the 

mentor’s role in addition to asking questions. 

It is also important for you to consider inviting guest speakers for other sections of the training based 

on the networks available to you and skills you want to develop more concretely. 

Consider making a guest speaker check list before you invite one. You may include; 

Guest speaker Checklist  

Why the above named person would be a suitable person for speaking to the class.  

Does the speaker require any Audio Visual support materials? If so, what?  

Confirm with speaker in advance. 

Confirm with guest speaker whether this is voluntary or not. 

Set context for purpose of being invited as guest speaker. 

Confirm with speaker a day before date. 

Prepare introduction/thank you materials  

 



TOP 10 MENTORING STRATEGIES 

THEME – ‘No One Cares How Much You Know Until They Know How Much You Care’ - Theodore 

Roosevelt; 

1. Find time to hang around and spend time with your mentees. Start with familiar topics to 

create a conversation 

Not all mentoring sessions have to be structured and professional.  It is important for 

them to see you as a friend. 

Take note to maintain the respect/friendship balance at the same time be friends with you. 

Attend other activities they engage in such as sports days, rehearsals, giving them 

feedback aside from what you are responsible for. 

Keep a professional image- avoid talking about topics such as your bad drinking 

habits, your many relationships, or your mischief in high school. 

Don’t ignore negative behavior if it comes up in “hang out” time, you are still an 

adult responsible for their well being. 

Harmlessly joke with them or give them brain teasers/riddles. 

Do casual activities:  football games, eating/drinking soda, and class work. 

 

2. Make sure to follow-up on all your mentees. Some mentees will be invested immediately; 

some need pushing, and some need dragging.   Make sure to follow-up on ALL your mentees. 

You can certainly be sure that they WILL notice if you only follow up on some and not those 

that are less forthcoming. This will build resentment within your mentees as you may be seen 

to favour some and not others. 

 

3. Know what your mentees are interested in, ask them about that. Start with what they want 

to talk about and not what you think you should talk about. This will build your rapport 

with them. Investment in such conversations will pay off later because they will be more 

likely to open up deeply due to the increased confidence and trust levels.   

 

This requires you to remember facts, remember stories, and goals. The best way to track this 

is to keep detailed profiles.  Write down notes--- you will not remember everything! It is 

however advisable to take your notes after your mentoring session and not during the 

sessions. 

 

4. Understand what the problem is. Your role as a mentor is to understand your mentee’s point 

of view from his/her world before you can guide them to where they should be. This requires 

you to drop your assumptions and listen actively to the mentee. Listen to their verbal and 



non verbal communication. You may need to probe to make sure you fully understand your 

mentee. This will require you to ask open ended questions that do not require answers like 

yes, no, maybe, I don’t know 

For instance if a mentee said to you “I want to improve my academic grades” then 

examples of non open ended and open ended questions are; 

Non open ended: Do you revise? — No.  Yes. 

    Do you read every night? 

Open Ended:    How often are you reading? 

    What revision methods are you using? 

Open ended questions get students to; 

1.  Think more about their problem 

2. Provide more details 

3. Using their details you can push them into thinking about solution. 

 

5. Offer open ended solutions to problems. 

i. Solutions should come from student/mentor conversation. This will allow the 

mentee to take ownership of any course of action decided upon. 

ii. Push for solutions that have an alternative course of action. This keeps 

mentees going since they know they can try another plan if the first fails. 

iii. Instead of offering up a solution, lead students into their own solutions.  

Questions like “How can you change this practice?”  “Who is available to help 

you?”  “Given what we’ve discussed, what is the best option for you?” 

 

6. Show mentees that the choice is their own to make. 

i. Always make it a conversation where you are discussing different alternatives. 

Always make it clear that the final choice for what they will do is always on 

the mentee.   

Example:  Which career should I follow?  If you tell the student to follow a 

certain career, they might regret it for the rest of their life.  Options:  Discuss 

different options given their studies and interests and abilities.  Encourage 

them to talk to people in those careers and follow up in next session.  Then 

they choose what they want to do. 

ii. Always make sure they know they have the power to work towards a better 

situation.  

 

7. Help mentees cope with their fears by exposing them to situations where they can gradually 

learn to conquer these fears. Most mentees have fears they need to overcome. It could be the 



fear of public speaking or the fear of examinations. It is important for the mentor to help their 

mentees grow. 

i. Gradually start from small challenges to bigger challenges.  

Example: If your mentee has speech fright start them by addressing 1 person 

in your class, to 1 person in another class, to 10 people, to the whole class, to 

the staff, to the assembly, etc. 

Example:  If your mentee fears to venture into community, start with a 

structured and familiar community such as school.  Move to structured 

unfamiliar:  Hospital.  Move to unstructured familiar: nearby trading center.  

Move to unstructured unfamiliar:  Slum. 

ii. Push your mentees limits.  Challenge them to step outside their comfort zone.  

This is when growth happens. 

8. Do not judge mentees. Your role as mentor is to believe in the potential of your mentees 

whether there is evidence or not. Your mentees should feel comfortable coming to you with 

all sorts of issues. Once you judge them, they will then be hesitant to approach you. 

Remember, they are constantly being judged by their friends, family, and community.  

This should not mean that you abscond from your duty of setting them right when they err. 

The difference between your role as mentor and everybody else is how you do it. Your role is 

not to tell them they are wrong and evil and unbefitting. Your role is to lead them to realize 

they erred and support them to aspire to be become better out of their own will. 

 

9. Share personal stories; Give examples to inspire your mentees. 

Share relevant personal experiences. It makes your mentees connect with you. Their fondness, 

trust, and confidence in you will grow.  As a result, your relationship develops and grows. 

Share inspiring examples of people you know. The stories should be chosen with utmost care. 

The best stories are those of people whose situations they can relate with. Caution should 

however be taken to get the permission of the person whose story you intend to share if you 

intend to use real names, places and events. 

 

10. If you don’t have expertise, find someone who does 

A mentor will not always have expertise on everything. You should however build powerful 

relationships with people that can support your mentees. For instance, for a very serious 

problem like rape Educate! has contacted ‘Hope after Rape’ in Uganda to help counsel 

students. 

It is important for you to prepare your mentee for such a session with a third party. Be 

absolutely sure your mentee wants to, and is ready to talk to someone else.  You should also 

set the context for the third party. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Suggested game: - Walk Around 

Get trainees to form big group. Ask them to walk around and as they do ask them to maintain 

eye contact with every one they come across. To spice it up you can vary the way they walk 

around (like old person, like president, like giraffe etcetera). At intervals ask them to stop and 

choose the person closest to them as their partner. For a minute each person in the partnership 

should talk about a given topic.  Halfway through the set time you instruct them to switch. 

Vary topics to make them relevant to the day’s theme. Examples of topics include; 

1.  Tell your partner about yourself 

2.  Tell your partner a challenge you are facing.  Mentor, use open ended question strategy to 

come to many solutions 

3.  Share one fear that you have, which you think will deter you from achieving your goals.  

Mentor; give this person a series of challenges to help them overcome this fear.   

4.  Share one big dream that you badly want to achieve. Mentor; lead a conversation that 

explores the different alternatives.  

5. Share a personal inspiring story. 

 



 

Goal Game Instructions 

 

Instructions: 

1. Write three specific, measurable, challenging, inspiring, achievable, and time 

bound goals.  Make sure each goal can be achieved in 1 weeks time. 

 

 

2. Create 4 action steps for each goal. 

 

 

3. Rank goals in order of priority 

 

4. As you go through the week, give yourself a score based on your achievement of 

the action steps.  For your first goal (highest priority) each action step achieved 

will be awarded 100 points.  For your second goal (second priority) each action step 

achieved will be awarded 50 points.  For your third goal, each action step achieved 

will be awarded 25 points. At the end of the week add up your total score.   

 



GOAL GAME 

Names: _____________________________________________ Date:   _______________ 
 
Score yourself on how many goals you accomplished this week. Make sure to break every goal up into four 
action steps. Try to get the top score! 
 
GOALS       POINTS POINTS 
       POSSIBLE  SCORED 
 
My most important goal is 
____________________________________________________________________    
Action step 1 _______________________________  100 _________ 
Action step 2 _______________________________  100 _________ 
Action step 3 _______________________________  100 _________ 
Action step 4 _______________________________  100 _________ 
           Total: _________ 
 
 
2nd most important goal is 
____________________________________________________________________       
 
Action step 1 _______________________________  50 _________ 
Action step 2 _______________________________  50 _________ 
Action step 3 _______________________________  50 _________ 
Action step 4 _______________________________  50 _________ 

Total: _________ 
 
 

3rd most important goal is 
___________________________________________________________________       
 
Action step 1 _______________________________  25 _________ 
Action step 2 _______________________________  25 _________ 
Action step 3 _______________________________  25 _________ 
Action step 4 _______________________________  25 _________ 

Total: ______ 
 
My Bonus Goal is ___________________________  300  Total: _________ 
 
 
 
YOUR SCORE FOR THE WEEK:            1,000  Total: _________ 

 



Learning Theory  

 

 
 
 

No matter what you call it—student-centered, interactive, learner-driven, etc—there is a consensus around 

the world that education which begins from and focuses on the student is the most effective form of 

education. “Learner-driven” teaching is an approach to classroom instruction and management that 

purposefully begins with what we know about our students’ strengths, weaknesses, thought process, cognitive 

development, learning style, interests, behaviours, and learning differences.  

 

Learning theory explains “why” and “how” this is true. This is a theory you can put to practice immediately 

by letting it inform your lesson design, assessments, and goal setting. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
We will focus on learning and putting into practice three theories of learning. Each theory adds more light 

on answering the tough questions of “what” and “how” you will decide to teach your students.  

Teachers find themselves in situations such as the ones below; 
 

In writing my lesson plans, I want to take my students beyond rote 
memorization. How can I best teach my students concepts, taking them to 
higher-order thinking?  
 
My fellow teachers only consider technical drawing and agriculture as practical 
subjects. How can I show them the value of practical learning in other subjects? 

 



 

 



Multiple Intelligences 
 
 
In the 1980s, Howard Gardner proposed a theory that argues that not only is their levels of understanding, 

but also, individuals have different levels of intelligence in ways of understanding. He asserted that each 

student has a unique combination of strengths and weaknesses, and that teachers can capitalize on those 

diverse strengths to enhance learning. For example, a student may have visual intelligence and therefore 

would need to see a diagram first to truly understand a concept, whereas a child with auditory intelligence 

would need it repeated.  

 

Educators use the theory of Multiple Intelligence because of two strong reasons.  

 

First, when teachers offer different ways for students to learn, more students find success in school.  

Secondly, Multiple Intelligence transforms the role of the teacher to being a creative force that figures out a 

way to reach learners with different strengths, abilities and interests.  

 

The Multiple Intelligence approach is "child-centered"; teachers begin by looking at how the child learns and 

then works to develop curriculum, instruction, and assessment based on this information.   

Multiple Intelligence fits the curriculum to the child instead of the child to the curriculum. 

 

The whole point of Multiple Intelligence is to explore the different ways you can present material so that 

different learning styles are catered for.   

 

Key questions every teacher should ask themselves are “What will be the experience of the learner? What 

will the learner be doing?” 

 

 

 

 

 
 
 
 
 
 
 
 



MULTIPLE INTELLIGENCE CHART 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

For simplicity, you may want to think of only the top three modes of learning: visual, 
auditory and bodily. These are the top three ways in which humans input information.  
 
Always think of these modes of learning and intelligences in reference to the content of what 
you are teaching. Do not think about using every strategy every lesson; however, ask yourself 
 

• What is the most appropriate approach to presenting this information? 
• How many different ways can I present this information for more effective learning? 

 



 
Application Tip: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note:  

For the teacher trainees to have a concrete understanding of Multiple Intelligences, it is 

important for them to;  

Discover their own learning preferences. This can be done through a multiple intelligence quiz 

such as the one below. 

Practice teaching using the multiple intelligences within the course. 

This will enable them to appreciate the different intelligences better and how they make learning 

far much more meaningful. 

 



     MULTIPLE INTELLIGENCE QUIZ   

                      

  
For each scenario, rank the 7 options by putting a 1 next to the option you like the most,  
a 2 by your next choice and so forth. 

                      

 1. Planning a Summer Trip               

  As you plan a summer trip with your friends, you are asked to be responsible for one of the following:   

                      

    Calling all your friends to tell them of the group's plans        

    Running the errands needed to prepare for the trip         

    Keeping a trip diary recording your thoughts and feelings       

    Figuring ut the distance to your destination          

    Preparing songs to sing on the trip            

    Writing a story about your trip for the newspaper         

    Mapping the group's journey             

                      

 2. What Would Your Friends Say About You           

  What would your friends say is true about you?          

                      

    You are happiest when you are talking to other people        

    You like to dance or play sports             

    You are in touch with your thoughts and feelings         

    You have fun working with computers or with numbers        

    You like to sing, rap, or tap out rhythms           

    You enjoy writing notes or letters            

    You draw, sketch or paint well             

                      

 3. Pick Your Favourite Electives             

  Which of the following electives would you most prefer?         

                      

    Peer Counseling                

    Drama                  

    Psychology or Comparative Religions           

    Architectural Design, Auto Shop or Computer Literacy        

    Band or Chorus                

    Creative Writing or Journalism             

    Art                   

                      

 4. Pick Your Favourite Extracurricular Activities          

  Rank your preferences for the following extracurricular activities:       

                      

    Working as a tutor or joining a team            

    Taking part in a school play, a dance production, or a martial arts class     

    Dealing with feelings or personal issues with a group of peers      

    Designing the set for a play, joining the chess team, or joining the math club    

    Joining a musical group such as a jazz band, a chorus, or a rap group     



    Working as a writer for the school newspaper or joining the debate team     

    Painting murals on the school's walls           

                      

 5. What Would You Like To Do in the Future?          

  What would you like to be when you get older?          

                      

    Acounselour,socialworker,teacher                   

    A dancer, actor, builder or athlete            

    A psychologist or poet               

    A scientist, computer programmer or banker          

    A singer, songwriter or musician            

    A lawyer, writer or journalist             

    A cartoonist, painter or graphic artist            

                      

                      

                      

                      

                      

     
Scoring Your Multiple Intelligences: 
Assessment      

                      

  Copy the rankings you recorded into the boxes below, then add up the rankings for each letter.   

                      

   1  2  3  4  5      INTELLIGENCE    

  A                =           

                      

  B                =           

                      

  C                =           

                      

  D                =           

                      

  E                =           

                      

  F                =           

                      

  G                =           

                      

 

 

 

 

 

 



Memory Theory 
 

Memory theory explains how our brains work. When teachers understand the types of memory, how 

information is stored in memory and how much can be retrieved from memory, then  they are in a better 

position to package content for learning appropriately. 

 
1.  TYPES OF MEMORY:  
 

There are three types of memory;  
 
Sensory    Short-term   Long Term 
Initial sense of environment     Working on at the time       Permanent, automatic 
Capacity: very large     Capacity: 7 items at once    Capacity: UNLIMITED 
Duration: 1-3 seconds     Duration: one month or 

less 
   Duration: almost 
unlimited 

 
Why is this important?  
 

2.   HOW MUCH CAN BE REMEMBERED AT ONCE? 
 

George Miller's classic study (1956) found that the amount of information which can be remembered on one 

exposure is between five and nine items, depending on the information. Applying a range of +2 or -2, the 

number 7 became known as Miller's Magic Number, the number of items which can be held in Short-Term 

Memory at any one time.  

 

Why is this important? Seven is a small number!  

You have to move things into your Long Term memory as fast as possible to free up space to 

remember more things! 

 
3.  HOW DOES OUR BRAIN STORE AND RETRIEVE INFORMATION? - BRAIN BUCKETS 
 

Our minds work by association. We learn one thing, then connect and build and connect and build from that 

base. For example, when we first learn what chaise lounge is, we would connect it to other types of chairs 

that we already know such as sofas, benches, and stools. A chaise lounge is a long chair for lying in the sun 

after swimming. Right now, in your mind, you are picturing a chair and putting chaise lounge into the “chair 

bucket” of information. We store different information in different parts of our brain and group similar 

things together.  

 
Why is this important? 
 
Organizing and categorizing information makes it easier to remember! 
 

a. For example, try to remember this list of random letters and numbers: 
M2DC5UP6NRA12TSO3 
 



Now take some time and try to remember this list: 
NRM   FDC  UPC  256  TASO  123 

4. HOW DO YOU MOVE INFORMATION FROM SHORT TERM TO LONG TERM MEMORY?  
 

 



 

 

 



 

Bloom’s Taxonomy 

In the 1950’s, Bloom made up a classification hierarchy for types of knowledge, thought processes, and 

skills. Bloom's Taxonomy is a classification of learning objectives that educators set for students.  This 

has had a profound effect on teacher’s decades later as they think about the difficulty of their learning 

objectives and how best to instruct students. 

LEVEL DEFINITION EXAMPLE #1 EXAMPLE #2 

1) Knowledge 
Write, list, label, name, 
state, define 

-restate information 
the way it was taught 
-reciting facts 

Define the six levels 
of Bloom’s taxonomy 

From a list, identify 
the three word that 
start with -sh- 

2) Comprehension 
Explain, summarize, 
paraphrase, describe, 
illustrate, interpret, 
discuss, predict,  

-interpreting and 
translating concepts 
and ideas from 
someone else’s 
definition to your own 

Explain the purpose of 
Bloom’s taxonomy 
and discuss the uses of 
this learning theory 

Explain what happens 
when “s” and an “h” 
are put together. 

3) Application 
Use, compute, solve, 
demonstrate, apply, 
construct, show, give 
example, complete 

-applying definitions, 
formulas, principles to 
real world problems 
-generalize and use 
abstract info in 
concrete context 

Write an instructional 
objective for each 
level in Bloom’s 
taxonomy 

Write sentence with  -
sh- word to start  
-Use this math 
formula to figure out 
the distance between 
one spot and another.  

4) Analysis 
Analyze, categorize, 
compare, contrast, 
separate 

-breaking complex 
info into parts and 
seeing how those parts 
are related 

Compare and contrast 
Application and 
Analysis with 
examples 

Compare “ch” words 
to “sh” words. 
-When does this 
formula not apply? 

5) Synthesis 
Create, design, plan, 
hypothesize, invent, 
develop, improve on 

-putting together parts 
to form a more 
complex whole 

Design a lesson that 
reflects all three 
learning theories 
introduced today 

Create words from 
“sh” and a set of 
endings (-ut, -out) 
-Prove the formula 

6) Evaluation 
Judge, recommend, 
critique, justify, 
prioritize, select, debate 

-judging something 
against a standard of 
quality 

Judge the effectiveness 
of using Bloom’s 
taxonomy in a lesson 

Find all the exceptions 
to the “sh” sound 
rules. 

 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
How to put this theory in practice? 
 

1. Use it to create paths to deeper understanding. Not all thinking requires the same amount of 

work. When you appreciate the taxonomy, you realize that students can “understand” a topic or 

subject on a whole range of levels, and you are better able to lead your students to that higher, more 

engaged level of knowledge. 

  

2. Use it to logically sequence your objectives and activities. Within a lesson, master teachers 

purposefully and gradually push students up to higher levels of thinking. 

 

 

3. Use it to decide “how” to teach a given objective. For example, a teacher is given the following 

learning objective by Uganda National Examinations Board: “The student will be able to construct a 

general paper essay with the standard paragraph structure”. The verb “construct” immediately tells 

the teacher that her students’ ability to define a paragraph is not enough. In fact, even if the students 

can describe in detail how a paragraph is properly structured it is not enough. The students must be 

able to create proper paragraphs and connect them in a coherent essay. 

We want to push our students to higher levels of thinking for three reasons: 

 

One, students have a more lasting memory of what they have learned if they engage with the subject 

matter at the higher levels.  

Two, the very cognitive skills required to operate at that high level of knowledge are the most 

transferable to other areas. For example, a student who can recite the advantages and disadvantages of 

entrepreneurship (at the low “knowledge” level) does not have the transferable benefits that he or she 

would have developed during the process of creating those disadvantages and advantages themselves 

(synthesis level).  

Three, lower level objectives have little use on their own in the real world. You may be able to define 

“synthesis”, but if you cannot teach it or use it…that knowledge means nothing. Of course, you first 

have to know what it means to be able to use it. So, good teaching targets multiple levels of 

understanding. 

 



 
 
 
 
 
 
 
 
 
 

 
Application Tip: 

 
 
Having read the above tip, it may be helpful to review the table of levels and examples. It is important to 

note that the practice at the lower level objectives, such as memorizing the definition of words, should not be 

considered shallow knowledge itself. Practice is vital so that accessing basic facts and skills can become 

automatic, making room for higher level processes. For example, students must know 2 x 2 without thinking 

before they can solve a math equation. The problems begin when teachers spend ALL their time on drilling 

their students and never take those basic concepts and skills to the next level. 

 
LEVEL How to take it to the next level 

Knowledge What do you mean by that? 
Explain more in your own words. 

Comprehension How do you classify…? 
What is the main idea of this? 
Why is this important? 

Application How would you use … in …situation? 
What would happen if ….was used? 
Why do you think this works or doesn’t work? 

Analysis What changes would you make to…? 
Propose an alternative to … 
Predict the outcome of…? 

Synthesis Do you agree with …? 
Judge the benefits and costs of this…? 
Defend… 

Evaluation Make your own theory of …? 
Propose a method for understanding this…? 
Prioritize and budget for …? 

Note: 

To test understanding of Blooms Taxonomy, it is important for the trainees to practice setting 

learning objectives, teaching and assessing the objectives at the different levels. 

It is also important for the facilitator to demonstrate Blooms Taxonomy as he/she teaches the 

trainees throughout the course. We suggest after this lesson, the facilitator calls the attention of 

the trainees to each days objectives and where they are on Blooms Taxonomy. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  ENVIRONMENT DISEASE VIOLENCE UNEDUCATED/ 

DISEMPOWERED 

POVERTY 

KNOWLEDGE 

 

Deforestation Malaria War Universal 

education 

Income 

COMPREHENSION 

 

Water sanitation Malnutrition Domestic 

violence 

National 

examinations 

Micro 

finance 

APPLICATION 

 

Waste 

management 

Hygiene Conflict 

resolution 

Out of school 

youth 

Investment 

ANALYSIS 

 

Soil fertility HIV /AIDS Mob justice Gender equality Community 

development 

SYNTHESIS 

 

Air pollution Hospitals State 

violence 

Children’s rights Government 

policy 

EVALUATION 

 

Climate change Immunization Peace 

keeping 

Practical education East African 

market 

Suggested Game:  Jeopardy. 

Identify several categories of themes relevant to your organization. Select seven topics under 

each theme and allocate each to a classification of blooms taxonomy. Apportion marks for 

each classification of blooms taxonomy with Knowledge having the lowest and Evaluation the 

highest. 

Have the trainees choose a theme of their choice for which they will compete for highest 

marks.  Task them to set objectives that match each classification on blooms taxonomy. They 

can compete in groups or individually depending on class size.  The trainees choose the marks 

they want to work for under their themes. If they fail the task the other trainees have an 

opportunity to earn marks from the theme of those that failed. 

Whoever has the highest marks at the end is the eventual winner. 

Note: this is a creative game to assess understanding of trainees. It can be used to assess other 

concepts too. Below is an example. 



Lesson Planning 

Backward Planning 

Most people think the job of the teacher is to stand in front of the classroom and disseminating information 

to a group of students.  This is actually only a fraction of what it entails to be a teacher.  Exceptional 

teachers start long before they step in front of their students.  Their jobs begin much earlier, for the key to 

their success is in their planning. 

The planning process contains three core areas: concepts, objectives, and delivery. 

Concepts  " Objectives " Delivery  

Start with Concepts 

 This is the information, the content, the subject matter, the topics, whatever it is you want to teach them.  

You must first decide what you want to teach.  As the teacher, it is important to know your concepts fully.  

This means investing time to research the concepts you will teach, as well as the peripheral knowledge that 

relates to your concepts.  Be an expert! 

 Choose a concept 
 Choose what to teach from the concept 
 Research information 
 Break it down into subtopics 
 Organize information 
 Think about its relevancy to students 
 

Objectives 

After determining concepts, set lesson objectives.  Lesson objectives are the goals for the lesson.  They are 

what you wish to accomplish in the lesson.  This is KEY to planning a strong lesson.  EVERYTHING YOU 

TEACH WILL RELATE BACK TO LESSON OBJETIVES.   

 

 

 

 

 

 

 

 

Practice! Practice! Practice! 

Setting strong lesson objectives is a difficult concept 

for trainees to understand, and even more difficult for 

them to implement.  For this reason, it is important 

that you review lesson objectives and their importance 

more than once.  It is also important that you give 

them multiple opportunities to practice writing lesson 

objectives and then using those lesson objectives to 

write lesson plans. 

 



 

 

Lesson objectives must be learner centered, measurable, challenging, include different levels of understanding 

(Bloom’s Taxonomy).  

 

Learner centered 

  

 

 

 

 

 

 

An example of a lesson objective that is learner centered is given below:  

Learner centered objective:  “Students will be able to write a business plan.”   

Learner centered indicator:  students  

An example of a lesson objective that is NOT learner centered is given below: 

Teacher centered objective:  “I will teach them how to write a business plan.”   

Teacher centered indicator:  I  

Rational:  This is teacher-centered, for it explains what the teacher will do in the lesson.  It is possible to 

engage in the act of teaching, without succeeding at the ultimate goal of students learning.  If an objective is 

teacher centered, then the objective is achieved after the teacher presents.  But instead, when the objective is 

learner centered, then the objective is not achieved until you can prove that the students have learned 

something.  With this approach, teaching should be looked at as the process that is used to achieve the goal 

of students learning the material.    

 

SWBAT! 

Lesson objective must state your goals for the students: what will the 

student walk away with?   

To guarantee this, start every lesson objective with the phrase 

“Students will be able to…” 

This is also known as SWBAT (Students Will Be Able To).   



Measurable 

 

 

 

 

 

 

 

 

The objective should be something that you can 

See your student doing 

Your students can demonstrate to you. 

We can use the same example as above to demonstrate a lesson objective with an action verb, 

Action verb objective:  Students will be able to write a business plan.   

Action verb: write 

How wil l they demonstrate this?:  Ask each student to WRITE a business plan.   

An example of a lesson plan that uses a non-action verb is below 

Non-action verb objective: Students will be able to know all the components of a business plan. 

Non-action verb: know 

Demonstration:  In order for students to demonstrate that they know something, they often have to 

explain a concept back to you, show you how they practice a skill, or complete a written task. Because the 

means of assessing your achievement of the objective is not built into the objective itself, it is not a 

measurable objective. To make this objective more measurable, you can change it to “Students will be able to 

explain all the components of a business plan,” “Students will be able to write down all the components of a 

business plan,” or better yet, “Students will be able to write a business plan.” 

 

Common non-action verbs (AKA verbs to AVOID):  know, enjoy, understand, like, desire, learn, think, 

visualize. 

 

ACTION VERBS! 

Objectives must be something that can be assessed, that is, something that can be measured: 

What will I ask my students to do that demonstrates they have achieved this objective? 

To ensure this, the objective should include an ACTION VERB. 

An action verb is a verb that guarantees action on the part of the student. 

  

 



Referring back to the Bloom’s Taxonomy chart, you will notice that each level of understanding includes a 

list of action verbs.  These verbs can be used to create measurable objectives. 

  

 

 

 

 

 

 

Rational:  You have to able to prove whether or not you have achieved the objectives you have set out.  

This means, you have to be able to observe whatever it is you want your students to be able to do during the 

lesson.  Students must be able to demonstrate that they have achieved the objectives you have set.  Otherwise, 

there is no way of knowing whether or not you have succeeded as a teacher. 

 

Challenging 

Lesson objectives must be challenging.  They should be goals that your students must work towards. 

 

 

 

 

 

 

 

  

 

 

 

When do they demonstrate the action to you? 

 When you write out the lesson plan, be sure that you include a time for students to 

demonstrate the action you have indicated in each objective.  It is pointless to include 

an objective where students will be able to write a business plan, if you never give 

students time to write a business plan.  In this way, the objectives will directly 

determine what you teach and what activities you include for assessment.  

 

Setting the Context 

In order to set challenging objectives, it is important to know where your students are 

starting and where they need to go.  You can do this by  

conducting a diagnostic assessment 

& 

researching national or regional standards. 

 



 Diagnostic Assessment 

Ask students to explain the key concepts you wish to teach.  Ask students to demonstrate the key 

skills you want to pass. This will give you a baseline.  Once you have a baseline, you can decide how 

to challenge your students.   

National and Regional Standards 

If you are teaching a subject area that has standards for achievement based on course level or age, 

find out the level of performance achieved by exceptional students in your country or region.  This 

can be used as gauge to where you want your students to eventually end up.    

 

Include different levels of Bloom’s Taxonomy 

Every lesson should build from simple to complex.   Students should be able to move from a base 

understanding to a more advanced understanding of the material.  Therefore, lesson objectives should 

represent different levels on Bloom’s Taxonomy Understanding. 

If you want to reach the levels of Comprehension, Application, and Synthesis then you might set the 

following objectives using the action verbs from the Bloom’s Taxonomy chart: 

Objective # Bloom’s Level Action Verb Objective 

1) Comprehension Explain Students will be able to explain the causes of poor 

water sanitation 

2) Application Use Students will be able to use boil water sanitation 

method and the SODIS method to provide clean 

drinking water to their communities 

3) Synthesis Create Students will be able to create a sustainable household 

system that ensures all drinking water in their home 

is sanitized. 

 

Delivery 

Delivery refers to how you will deliver the material.  It is at this stage that you outline how you will present 

your information.  Lesson objectives directly dictate what will be included in the delivery.  Lesson objectives 

should inform what material you will include.  Every piece of material you include must direct you into 

achieving the lesson objectives.  Then, you must allow time for students to demonstrate the actions you 

included in your lesson objectives.  The action verbs included in your objectives will guide the activities you 

plan.      

 

 



Objective # Objective Possible Activities 

1) Students will be able to explain the 

causes of poor water sanitation 

Students break into discussion groups and 

explain why their water is dirty. 

Students respond verbally to teachers questions 

about causes or poor water sanitation. 

Students present to class on causes of poor 

water sanitation. 

2) Students will be able to use the 

boiling water sanitation method 

and the SODIS method to provide 

clean drinking water to their 

communities 

Students boil water in class 

Students set up SODIS experiment in class 

3) Students will be able to create a 

sustainable household system that 

ensures all drinking water in their 

home is sanitized. 

Students write a five step plan for ways to 

ensure all drinking water is clean at home 

Students outline daily systems for cleaning 

drinking water at home, given resources 

available. 

 

Delivery can be organized into five parts: 

I.  Introduction 

II. Information 

III. Guided Practice 

IV. Independent Practice 

V. Reflection/Conclusion 

 

Introduction 

In the introduction the teacher sets the context for the lesson.  The teacher explains what will be taught and 

how it is practical to the students’ lives.  Introductions can also be good opportunities to open up a 

knowledge gap as a strategy to spark the interest of students. This can be done through games, open ended 

questions, or brief discussions.  It can also be time to assess the baseline of student’s understanding, allowing 

the teacher a base to build on from students’ prior knowledge. 

It is also important to remind students how the lesson relates to the overall unit or course they are studying.  

It can also be a time to review old material.  If a review is in order, be sure to connect the review to the new 

topic of the day. 



During the introduction, teachers should share the lesson objectives with the students, as well as remind the 

students of the BIG classroom goal. 

Information 

Information refers to the time in lesson when new material is taught.  Lecture is the most popular form of 

disseminating information, but it is my no means the only form.  Other options include a teacher led-

discussion, student led lecture, discussion based on independent research, group readings, guest speakers, 

debriefs on field observation, and multimedia.  

Regardless of the form used for Information, it is important that students have an active role. If it is a 

lecture, the lecture should be interactive.  Again, ask yourself “Can I teach this without my students?”  The 

answer should always be “No.” 

The material you choose to incorporate in the Information section should work directly towards your lesson 

objectives.  It should prepare the students to practice the skill you are imparting to them. 

Guided Practice 

Guided practice is time for the teacher to guide the students through application of the material.  Guided 

practice takes the form of a guided activity.  The point here is for the activity to intentionally directs 

students to think deeper about a topic, to learn through experience, and to challenge them.  It allows the 

students to engage with the knowledge on a more independent level, with the teacher available to clarify 

points of confusion. 

Examples of guided practice activities include discussions, games, experiments, excursions, art projects, 

visioning exercises, role playing, and skits.   

Guided practice should reveal student misunderstandings and should bring students into a more personal 

relationship with the knowledge.  It should also allow the students to practice a skill on their own (whether 

this be a vocational skill or a communication skills, such as writing, discussing, debating, etc.) 

Guided practice should prepare the students to ultimately demonstrate the actions laid out in the lesson 

objectives.  

Independent Practice 

Independent practice is a time for students to complete an activity 100% on their own.  Literally, the 

teacher should be able to leave the classroom without being missed during this time, since the students are 

engaged independently.  The key here is to assess student’s understanding, without guidance from you, 

through action.  What you assess should come directly from your lesson objectives.   

Examples of Independent Practice:  games, experiments, excursions, art projects, visioning exercises, role 

playing, skits, essays, debates, reports, demonstrating a skill, building something, clubs, and tests. 

Reflection/Conclusion 

Reflection is the final stage in the lesson and is used to review how the material is relevant to the students’ 

lives.  It also ties together connections, practical application, lessons learned, as well as, seeks clarifications 

and makes connections. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Approach 

It is often how Information, Guided Practice, and Independent Practice are approached 

that creates a practical and meaningful learning experience.  Throughout all areas of the 

lesson, the teacher must keep in mind all the techniques taught so far: 

• Interactive • Unexpected • High 

Expectatio

ns 

• Goal Setting 

 

• Stories • Concrete • Bloom’s 

Taxonomy 

 

• Opening 

Knowledge 

Gaps 

• Simple • Knowledge • Auditory 

Intel ligenc

e 

• Building on 

Student’s Prior 

Knowledge 

 

• Tailored • Visual 

Intel ligenc

e 

 

• Memory 

Theory 

 

• Bodily 

Kinesthetic 

Intel ligence 

Five best practices in lesson planning from  

Teach for America 

1.  Break down concepts into an appropriate number of discrete pieces and then put 

them back together for students in a meaningful way 

2.  Explore and build on student’s prior knowledge using “knowledge bridges” such as 

analogies 

3.  Investigate and embrace students’ cultural reference points that may be different 

from your own 

4. Uncover student’s misperceptions about your subject matter in order to navigate 

and correct those in your instruction 

5. Always consider student’s motivation, taking advantage of opportunities to 

emphasize in an age-appropriate way the functional nature of the objective 

  

 



LEARNING TO IMPROVE, IMPROVING LEARNING 

 

1. Personal Goals neighbors  
They should be challenging, inspiring, and specific/measurable. Include numbers! Include the “how you will do 

this” if you can. The more detail, the more likely you are to actually do it! 

 

Example: 

Read more regularly. Read one novel every two weeks that I borrow 

from E! by setting aside 3 hrs per night before 

I sleep for reading. 

 

2. Big Goal 
This is a goal set for a class or team at the beginning to raise expectations and add urgency. These goals 

should be challenging, inspiring, specific/measurable and student-centered. The group members should clearly 

understand and appreciate the importance of this goal for them. 

 

Example: 

Teach everyone 5 interactive     All students will be able to identify  

talent-identification strategies    talents and create 5 strategies for   

       developing those talents practically  

with  volunteer youth.   

 

 

3. Questions 
You can ask low-order questions that test only Knowledge on Bloom’s Taxonomy OR you can gradually, 

throughout the lesson, begin to ask higher-order questions to push your students to a greater level of 

understanding. Your questions determine how students think about the topic. 

 

Example: 

 What is Bloom’s Taxonomy?    Can I have an example of a question at  

        each level in Bloom’s taxonomy? 



 

 

4. Lesson Objectives 
Lesson objectives should be student-centred, in other words, do not think of what you will do, but what the 

students will be able to do in the end of the lesson. Focus on the verbs and making those verbs very specific, 

measurable, realistic and challenging.  

 

Example: 

 SWBAT describe what it takes   SWBAT write a business plan for a  

 to start a small business    small business and create an action   

        plan with priorities and first steps. 



 

5. Lesson Plans 
Start with what the students already know, with what is familiar to them. Break concepts down into 

manageable parts and then conclude by putting those parts back together again. Show students an example 

first, then ask them to complete a task on their own to assess understanding. 

Example:  

       

The teacher wrote “Area” on the board   The teacher writes “Area” on the board 

then asks students to copy the formula   then asks students to remember the  

for area of a parallelogram. She puts in   area formula for a rectangle (l*w). She 

numbers and shows students, then they   shows how a parallelogram relates to  

do exercises using the formula.    a rectangle by cutting out the triangle. 

        Students practice re-attaching triangle. 

        She writes l*h formula on the board  

And asks students why it is correct. 

Students do exercises using l*h. 

 

Two weeks after these lessons, both classes were given a parallelogram in an unusual 

orientation. The students in the first lesson could not use the formula l*h correctly. But, 

the other class could use the formula successfully because those students had learned the 

reasoning behind the formula or “why it makes sense”.        

  

 

 



 

 

Test of Fire 

Planning 

Efficiency and Classroom Mangament 

WEEK 3: Goal Setting 

 



Test of Fire 

Final Assessment 

 

The Final Assessment is a practical application of all that the trainees have learned over the five week 

course.  We refer to it as the Test of Fire.  The Test of Fire assigns the trainees, in small groups (ranging 

from 4-6, depending on class size), the task of planning and implementing a 3 hour out-of-school youth 

workshop.   

Small Groups 

Before the Test of Fire, it is important to assign trainees into small groups.  We refer to these as “Family 

Groups.”  Family Groups range from 4-6 people and are intentionally organized to match trainees with 

different abilities, strengths and weaknesses.  It is within these Family Groups that the trainees will work 

together to complete the Test of Fire. 

The trainees must 

Plan and implement a 3 hour workshop 

• A workshop refers to a lesson where the trainees teach a practical skill.  The main objective of 

the workshop is that students will be able to put into practice a skill they have learned.  The 

topic  and subject matter are entirely the choice of the trainees, though they should be assessed 

on  

• the relevance of their topic (ie something the youth can actually benefit from)  

• and, the accessibil ity of the material, meaning whether it can be understood and 

practiced, given the time constraints.  In the case of Educate!, the workshops are 

required to be 3 hours in length. 

 

• Planning includes both choosing a topic 

to teach and writing a lesson plan that 

allows the facilitator to assess whether the 

concepts of lesson plan writing, learning 

objectives, multiple intelligence, and 

preparation have been practically 

understood.  These core concepts must be 

demonstrated in the lesson plan.  Lesson 

plans should include 

  Lesson objectives 

  Lesson plan structure:  

information, guided practice, independent 

practice, reflection. 

Time allocated for in-class 

assessment 

  Teacher led activities 

Remind them of simple courtesies when 
working with communities 

o Always be polite and gracious 
o Only make promises you can keep 
o Follow up, if you say you will do 

something, be sure you do it 
o Be friendly, even when people do not 

want to talk to you 
o Remember you are there to learn, be 

open to all the community has to 
teach you 



  Timeline 

  Differentiation of tasks 

  Materials needed 

  Student engagement 

• Workshop implementation demonstrates each trainees teaching ability.  Workshop 

implementation allows the facilitator to assess whether trainees are able to  

• Interact with and engage youth 

• Lead a discussion 

• Teach complicated ideas using the simple to complex method 

• Incorporate IS STUCK techniques 

• Effectively manage the class 

• Improvise in the face of unforeseen challenges 

• Incorporate visual aids 

• Lead games/activities as a teaching technique 

• Preparation 

• Teach under time constraints 

• Continuously grounds material in 

practical application 

• Team work 

• Tailoring lesson to students’ level 

       

Recruit a class of 20 out-of-school youth 

Out-of-school youth refers to youth that are school going 

age but are not currently in school. 

As part of the recruitment process, trainees must practice 

relationship building, as well as the mentoring skills they 

have learned in the Teacher Training Course.  They must 

find out-of-school youth, convince them of the value in 

attending their workshop, and follow up with them to 

ensure that they attend.  Final assessment should include 

the level of success each group achieved in recruiting out-of-school youth. 

It is also important that the trainees work with the youth as they design the workshops.  The workshops are 

not solely an opportunity to assess trainees’ mentoring and teaching abilities, they are equally meant to 

empower out-of-school youth with knowledge and skills that can improve their lives.  Therefore, choosing a 

relevant topic should be taken seriously.  The youth should be actively involved in the process of developing 

the workshop’s topic. 

Independent Assessment 

 

The Test of Fire is a completely independent assessment.  This means that the trainees must go out into the 

community and recruit the youth without the facilitator present.  This challenges the trainees to interact 

with the community directly in an unstructured environment.  It challenges trainees to learn about the 

community networks available (local government, community organizations, etc) in order to access the  

Take into account the Test of 

Fire when choosing its teaching 

facility.  If the teaching facility 

is accessible to an area with a 

high percentage of out-of-

school youth, such as  a slum or 

a low-income area, it will be 

easier for trainees to recruit the 

youth  

 

 



youth.  It also requires them to engage with the youth and other community members about problems the 

exist within that specific area and what skills would be helpful to solve those problems.  With this in mind, it 

is important to plan time for the facilitator to check in with the trainees.  This should be done as the 

trainees plan their workshops, assuring that the chosen topics are relevant and are accessible in three hours.  

It should also be done a few days prior to presentations, to ensure that lower-level mistakes, such as poor 

time management and poor preparation, can be avoided.  This allows both the trainees and the facilitator to 

focus on higher level teaching strategies. 

Safety Precaution 

Safety must be a top priority.  Questions such as “How do different communities respond to outsiders?” and  

“What are the politics, both formal and informal, that could negatively impact trainees entering into 

unfamiliar areas?,” must be answered.  The key to the Test of Fire is to challenge the trainees to move out 

of their comfort zones, which is often achieved with direct, unstructured community engagement.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Educate! Way 

On the Monday of the third week, Educate! introduces the Test of Fire in a way that explicitly 

challenges trainees to take up the assignment independently.  A staff member from Educate!, who is 

not directly involved in the Teacher Training Course, becomes a Messenger.  He or she delivers an 

envelope to the class labeled “Test of Fire.”  Inside the envelop is a letter inviting the trainees to take 

up the challenge of “designing and implanting an out-of-school youth workshop.”  By this point 

trainees have already been grouped into their Family Groups.  The letter explains the assignment and 

directs trainees to enter into the community that very day to start talking to the youth.  The 

facilitator does not show up to training on this day.  The Messenger assures that all trainees have left 

the facility, but is otherwise hands-off.  The trainees have two weeks to organize their workshops from 

this day.   

The letter also suggests areas for the trainees to recruit the youth.  Finally, it asks the trainees to take 

notes, that they will later be accountable for handing in. 

The following day, it is important to take time to answer all the questions trainees have about the 

assignment.  In the past, Educate! has invited Teacher Training graduates to share their experience and 

give advice.   

 

Past workshops designed by trainees have often been centered around learning a skill that can be used 

to start a small business.  These have included 

Mushroom growing Arts and crafts 

Soap making Poultry Rearing 

Juice making Starting a pancake business 

 

 

 



Test of Fire Rubric 

Below are the core competencies trainees are evaluated on for the Test of Fire. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Topic Explanation 

Lesson Plan Lesson objectives stated and properly written (active verbs!).  Clearly 
written.  Indicates organization.  Handed in on time. 

Team Work All members teach, all members have equal roles.  Support demonstrated 
when a member is struggling. 

Presentation 
Skills 

Good tone, pace, movement, eye contact and flow.  Trainees set the 
context.  Used precise language.  Used relevant language (ie. Luganda, 
English).  Includes conclusions.  All components explicitly connected.   

Creativity Information presented in a creative way.  Incorporates element of the 
unexpected.  Used various teaching techniques (stories, media, 
visualization, games, etc). 

Interaction Engaged with youth, asked questions that pushed them to think critically, 
avoided fake interaction, youth had an active role throughout workshop.   

Information Information clear, simple to complex.  Built on youth’s prior knowledge.   

Guided 
Practice 

Clear demonstration.  All youth participate.  Youth learn through doing.  
Practice is meaningful. 

Independent 
Practice 

Youth do an activity 100% independently.  Relevant activity to topic.  
Independent practice used as assessment. 

Assessment Way to assess lesson objectives incorporated in workshop. 

Classroom 
Management 

Rules clearly set, held students accountable to rules, class well controlled.  
Instructions clear.  Workshop run smoothly and efficiently. 

Practicality 
of Lesson 

Youth walk away with skills and the knowledge on how to use the skills.  
Youth can actually start something in their communities (business or 
community project). 

Preparation All materials well prepared in advance.  Visuals neat and clear.  
Rehearsed.  Smooth transition, especially when using props.   

Youth 
Attendance 

At least 20 school-going-age youth who are out of school attended 
workshop.  Gender balance. 



Planning 

BRIDGE THE GAP 

There is always a gap between where your students are (starting point) to where you want them to be 

(end point). It is your duty to close this gap. How do you do that? Through planning. 

Bridge the gap is a concept of planning. It is one of the best ways of planning and thinking strategically. 

It is a way to begin with the end in mind and then plan for how to close the gap that exists between 

where your students are now, to where you want them to be. How well you plan determines how well 

you actually achieve your end goal. 

Start point You have a poor attitude towards reading 

 

 

 

 

Gap 

 

 

 

How do you get your student from      to 

 

 

How do you close this gap? 

 

 

 

 

End point You read and summarize a book a week 

 



To bridge the gap you have to think strategically about the following; 

Anticipate your audience. TROUBLE SHOOT 

What are the possibilities? 

Start with what they know / have. INVENTORY 

Start with what you know / have. 

Students will be able to; END GOAL 

SMART Goals 

Entry Point – Lesson Plan BRIDGE 

Action steps / activities 

Delegate tasks WHO/ WHAT/  BY WHEN 

Set deadlines. 

 

The above represents the strategy you will use in bridging the gap. Note that the strategy can be changed 

and still achieve the same goal if you plan properly. It is important not to be stuck in the middle of 

strategy. If your initial strategy does not work then change to another. This is why it is very important 

to differentiate between the end goal and strategy  that will lead you to the end goal. 

It is important to note the difference between traditional lesson planning and bridge the gap planning as 

outlined below; 

TRADITIONAL LESSON 

PLANNING 

SIMILARITIES BRIDGE THE GAP 

LESSON PLANNING 

Activity centered End goal centered 

Inflexible Flexible 

Tasks considered first Tasks considered last 

Fits students to plan 

Assessment 

End goal 

Written plan 

Fits plan to students 

 

 



Efficiency and Classroom Management 

Classroom Management applies to rules, consequences, standard procedures and class traditions 

 
! Creating a classroom culture where everyone knows these things will allow you as the teacher to 

effectively take action against inappropriate behavior 

! Create a sense of safety in the class—everyone feels comfortable responding to different types of 

situations 

! Running a classroom efficiently and smoothly 

! As you work towards BIG goals, make sure there is a sense of urgency in class.  Students should 

understand that there is a lot of material to cover in a short amount of time.  Having specific 

procedures for different situations will allow both the student and the teacher feel as though they are 

using their class time effectively. 

Rules  

Go over rules as a group, stating clear consequences 
Hold all students accountable to the rules 100% of the time 
Remind students of rules on a regular basis 
Minimize list of rules 
 
Consequences 
It is important that every rule has a clearly defined consequence, and that those consequences are enforced.  
Consequences should be  
 
Gradual (less severe to more severe).  
Flow logically from behavior 
Keep students dignity in tact 
Consider school culture 
Implemented consistently 
 

Procedures 

Make procedures for common activities:  Handing in homework, transitioning from different tasks, taking 

attendance, choosing where to sit, welcoming guests, distributing materials, etc. 

Space 

Arrange classroom so that all students can see you 
Make sure door ways are free from obstacles 
Choose a common place to store frequently used materials 
 
Instructions 

Invest in instructions.  Always make sure every student is listening and that you repeat the instructions you 

give.  Write instructions on the board. Check for understanding—have students say back instructions to you. 

 



Transitions 

Students often finish tasks at different times.  Make sure students know what they can do after they finish an 

activity.  Students should never have time to do nothing.  

Unplanned interruptions 

Teach all students what to do when there are unplanned interruptions.  Have a known practice, such as 

“every one share with your partner a question you have on today’s lesson.” 

Student Needs 

Have clear procedures for handling student needs such as breaks for short calls and asking permission to leave 

class. 

Absent Students 

Assign the absent student with a partner who will catch him or her up on the missed work. 
Have a place where you store any notes or learning materials that must be passed out. 
 
Teaching Materials 

Always be prepared with extra copies 
Have materials pre-made before class 
 
Setting High Expectations 
 
It is important to incorporate a culture of high expectations into the classroom. Do this by holding students 
accountable to the expectations you have set by consistently being firm and clear about rules and 
consequences. 
It is important to assert authority, but to do so in a evenly, calm way. Be consistent.  As you assert your 
authority, be conscious of your image.  Be aware of your  
  

Tone of Voice Dress Code 

Facial Expressions How you Behave 

Body Language What you Say 

 
Strive for balance on the assertive scale 

Non Assertive    Assertive Response     Hostile Response 

 

Inconsistent, permissive   Fair and balanced         Harsh and angry  

Afraid to hurt the feelings of students Consistent        Humiliates students 

Concentrates on a few students  Calm and confident     Engages in battles w/ students 

Ignores/pretends not to notice bad behavior 

 



Set the Context 

Explain why you have made the rules as such.  Giving students information about rules, consequences and 

procedures will increase their likelihood to follow and believe in the policies you set.  Also, get student’s 

input for rules and procedures.  They will feel more ownership over the rules and be more likely to remember 

them. 

 

Create Classroom Traditions 

Classroom traditions are a great way to get students to create a class culture.  It can set the mood for 

expectations and participation, when students have traditions they follow.  With traditions, it is important 

that they are practiced regularly.  Examples of traditions are 

Shaking hands with students when they enter 
Having a clapping rhythm when celebrating student achievement 
Starting each day with a two-word check 
End the day with a gratitude circle:  What are you thankful for from the class period? 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Educate! Way 

Educate! facilitators re-created the experience of a mismanaged classroom with the 

following activity: 

 Choose a trainee to read a pre-written script, acting as the teacher 

 Give each trainee a piece of paper with an action of inappropriate behavior.  Ask 

the trainees to act out what is on the paper.  Examples of behaviors are 

Walk out of the room  Flirt with your neighbor Walk across the room in a 

distracting way   Sleep on your desk  Talk to your friend         

Read a book   Shuffle your feet  Stand up and stretch 

This exercise should take between 5-10 minutes.  Discuss afterwards on what could have 

been done to get the class under control.     
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Social Entrepreneurship 
 
A Case for Definition: Social Entrepreneurship 

 
This is an abridged version of the article “A Case for Definition: Social Entrepreneurship.”  Martin L., 

Roger; Osberg, Sally.  “Standford Social Innovation Review.”  Spring 2007. 
 

Entrepreneurship 

Any definition of the term “social entrepreneurship” must start with the word “entrepreneurship.” The word 

“social” simply modifies entrepreneurship. If entrepreneurship doesn’t have a clear meaning, then modifying 

it with social won’t accomplish much, either. 

The word entrepreneurship is a mixed blessing.  On the positive side, it connotes a special, innate ability to 

sense and act on opportunity, combining out-of-the-box thinking with a unique brand of determination to 

create or bring about something new to the world.  On the negative side, entrepreneurship is an ex post term, 

because entrepreneurial activities require a passage of time before their true impact is evident. 

Theorists universally associate entrepreneurship with opportunity.  Entrepreneurs are believed to have an 

exceptional ability to see and seize upon new opportunities, the commitment and drive required to pursue 

them, and an unflinching willingness to bear the inherent risks. 

Building from this theoretical base, we believe that entrepreneurship describes the combination of a context 

in which an opportunity is situated, a set of personal characteristics required to identify and pursue this 

opportunity, and the creation of a particular outcome. 

 

Entrepreneurial Context 

The starting point for entrepreneurship is what we call an entrepreneurial context. For Steve Jobs and Steve 

Wozniak, the entrepreneurial context was a computing system in which users were dependent on mainframe 

computers controlled by a central IT staff who guarded the mainframe like a shrine. Users got their 

computing tasks done, but only after waiting in line and using the software designed by the IT staff.  If users 

wanted a software program to do something out of the ordinary, they were told to wait six months for the 

programming to be done. 

From the users’ perspective, the experience was inefficient and unsatisfactory. But since the centralized 

computing model was the only one available, users put up with it and built the delays and inefficiencies into 

their workflow, resulting in an equilibrium of sorts, albeit an unsatisfactory situation.  Users learned to live 

with a slow, unreliable, and unsatisfactory service – an unpleasant but stable situation because no user could 

change it. 

 

Entrepreneurial Characteristics 

The entrepreneur is attracted to this suboptimal equilibrium, seeing embedded in it an opportunity to provide 

a new solution, product, service, or process. The reason that the entrepreneur sees this condition as an 

opportunity to create something new, while so many others see it as an inconvenience to be tolerated, stems 

from the unique set of personal characteristics he or she brings to the situation – inspiration, creativity, 

direct action, courage, and fortitude. These characteristics are fundamental to the process of innovation.  

The entrepreneur is inspired to alter the unpleasant equilibrium. 

 

Entrepreneurial Outcome 



What happens when an entrepreneur successfully brings his or her personal characteristics to bear on a 

suboptimal equilibrium? He or she creates a new stable equilibrium, one that provides a meaningfully higher 

level of satisfaction for the participants in the system. To elaborate on Say’s original insight, the 

entrepreneur engineers a permanent shift from a lower-quality equilibrium to a higher-quality one. 

Its survival and success ultimately move beyond the entrepreneur and the original entrepreneurial venture. It 

is through mass-market adoption, significant levels of imitation, and the creation of an ecosystem around 

and within the new equilibrium that it first stabilizes and then securely persists. 

When Jobs and Wozniak created the personal computer they didn’t simply attenuate the users’ dependence 

on the mainframe – they shattered it, shifting control from the “glass house” to the desktop. Once the users 

saw the new equilibrium appearing before their eyes, they embraced not only Apple but also the many 

competitors who leaped into the fray. In relatively short order, the founders had created an entire ecosystem 

with numerous hardware, software, and peripheral suppliers; distribution channels and value-added resellers; 

PC magazines; trade shows; and so on. 

Because of this new ecosystem, Apple could have exited from the market within a few years without 

destabilizing it. The new equilibrium, in other words, did not depend on the creation of a single venture, in 

this case Apple, but on the appropriation and replication of the model and the spawning of a host of other 

related businesses. 

 

Shift to Social Entrepreneurship 

We believe that the critical distinction between entrepreneurship and social entrepreneurship lies in the value 

proposition itself.  For the entrepreneur, the value proposition anticipates and is organized to 

serve markets that can comfortably afford the new product or service, and is thus designed to 

create financial profit.  

The social entrepreneur, however, neither anticipates nor organizes to create substantial financial profit for 

his or her or for himself or herself. Instead, the social entrepreneur aims for value in the form of 

large-scale, transformational benefit that accrues either to a significant segment of society or to 

society at large. 

The social entrepreneur’s value proposition targets an underserved, neglected, or highly disadvantaged 

population that lacks the financial means or political clout to achieve the transformative benefit on its own. 

This does not mean that social entrepreneurs as a hard-and-fast rule shun profitmaking value propositions. 

Ventures created by social entrepreneurs can certainly generate income, and they can be organized as either 

not-for- profits or for-profits. 

We define social entrepreneurship as having the following three components: (1) identifying a stable but 

inherently unjust equilibrium that causes the exclusion, marginalization, or suffering of a segment of 

humanity that lacks the financial means or political clout to achieve any transformative benefit on its own; 

(2) identifying an opportunity in this unjust equilibrium, developing a social value proposition, and bringing 

to bear inspiration, creativity, direct action, courage, and fortitude, thereby challenging the stable state’s 

hegemony; and (3) forging a new, stable equilibrium that releases trapped potential or alleviates the suffering 

of the targeted group, and through imitation and the creation of a stable ecosystem around the new 

equilibrium ensuring a better future for the targeted group and even society at large. 

 

Boundaries of Social Entrepreneurship 

There are two primary forms of socially valuable activity that we believe need to be distinguished from social 

entrepreneurship. The first type of social venture is social service provision. In this case, a courageous and 

committed individual identifies an unfortunate stable equilibrium.  But unless it is designed to 

achieve large scale or is so compell ing as to launch legions of imitators and replicators, it is not 

likely to lead to a new superior equil ibrium. 



These types of social service ventures never break out of their limited frame: Their impact remains 

constrained, their service area stays confined to a local population, and their scope is determined by 

whatever resources they are able to attract. These ventures are inherently vulnerable, which may mean 

disruption or loss of service to the populations they serve. 

The difference between the two types of ventures – one social entrepreneurship and the other social service 

– isn’t in the initial entrepreneurial contexts or in many of the personal characteristics of the founders, but 

rather in the outcomes . 

A second class of social venture is social activism. In this case, the motivator of the activity is the same – 

an unfortunate and stable equilibrium.  And several aspects of the actor’s characteristics are the same – 

inspiration, creativity, courage, and fortitude. What is different is the nature of the actor’s action 

orientation.  Instead of taking direct action, as the social entrepreneur would, the social activist attempts to 

create change through indirect action, by influencing others – governments, NGOs, consumers, 

workers, etc. – to take action. Social activists may or may not create ventures or organizations to 

advance the changes they seek.  Successful activism can yield substantial improvements to existing systems 

and even result in a new equilibrium, but the strategic nature of the action is distinct in its emphasis on 

influence rather than on direct action. 

In the pure form, the successful social entrepreneur takes direct action and generates a new and sustained 

equilibrium; the social activist influences others to generate a new and sustained equilibrium; and the social 

service provider takes direct action to improve the outcomes of the current equilibrium. 

It is important to distinguish between these types of social ventures in their pure forms, but in the real world 

there are probably more hybrid models than pure forms. 

  

Conclusion 

The social entrepreneur should be understood as someone who targets an unfortunate but stable equilibrium 

that causes the neglect, marginalization, or suffering of a segment of humanity; who brings to bear on this 

situation his or her inspiration, direct action, creativity, courage, and fortitude; and who aims for and 

ultimately affects the establishment of a new stable equilibrium that secures permanent benefit for the 

targeted group and society at large. 

 
 
 
 
 

 
 
Case Studies: 
 

 

Key Points to High Light 
 

Entrepreneurial characteristics:  inspiration, direct action, creativity, courage, fortitude. 

Business’ primary aim must be social.  It must be there to make the community better. 

Triple Bottom Line, social enterprises strive for all three:  People  Profits  Planet 

Entrepreneurs change the industry. 

 



Andrew Rugasira,  Good African Coffee 

In 2003, Ugandan entrepreneur Andrew Rugasira had an idea; he believed that it was time for Africans to 

process and market their own products globally and use trade as a means to bring about the sustainable 

development so desperately needed by the farmers and communities. 

 

That same year Andrew and a small team of dedicated colleagues travelled to western Uganda, a region that 

once produced quality coffees, but had over the years suffered from poor farming practices and low prices. 

Seeing the potential, the Good African team began organizing the farmers into producer groups. The team 

then embarked on an intensive program of best practices training for the farmers to produce quality Arabica 

coffees that would ensure a better return on their harvest. Today, we are proud to say that more than 14000 

farmers have joined our network of suppliers. 

 

In 2004 the company launched its roast & ground coffees in South Africa through the Shoprite Checkers 

supermarket chain. 

 

In 2005 Waitrose became the first UK supermarket chain to list Good African roast and ground coffees. The 

following year Good African launched their freeze dried coffee which together with their roast and ground 

coffees was listed in Sainsburys. 

 

For decades Africans have produced what they do not consume and consumed what they do not produce. 

With few exceptions, processing and value addition has historically taken place outside Africa. Good African 

decided to address this by setting up a roasting and packaging facility in Kampala in July 2009. Processing the 

coffee in Uganda where it is grown allows the company to retain a greater proportion of the value addition 

thereby enabling the Company to better support the farmers and empower their communities. 

(source:  http://www.goodafrican.com/index.php/our-story.html) 

The mountains’ farmers have spent generations at the grubby first stage of the coffee production chain, 

lacking education, market knowledge, and electricity in their small farms at the base of the clouds. 

One farmer, Charles Kahitson, had never tasted brewed coffee until two years ago.  

Until Good African Coffee arrived, he says, local farmers had not even known the use of the arabica beans 

they picked. Many surmised they were used as bullets for the Congolese guerrilla armies that camped in the 

border regions around the Rwenzoris. A poverty of information led farmers to sell their beans to "the 

middleman", says Mr Kahitson, at whatever price he quoted. "The key issue for this country’s farmers is 

getting them value out of the supply chain," says Mr Rugasira, an entrepreneur, economist, and lay preacher. 

"They need to be empowered, and to do so they need better skills." 

Good African Coffee, the venture he established in 2005, follows a business model that blends capitalism with 

developmental assistance. The company has invited Rwenzori Mountain farmers to form production groups 

of 50 people. It then trains the groups' farmers how to harvest arabica beans through the higher-value 

"washed" technique rather than the “dry” technique that prevails on the mountainside. Washed Ugandan 

Arabica was commanding a 33 per cent premium to Dry Ugandan Arabica in the Rwenzori market town of 

Kasese in early November. 

Good African Coffee has committed itself to investing half its profits in sustainability projects to create a 

virtuous circle of higher yields leading to better lives. It teaches the production groups husbandry skills such 



as mulching and pruning, grants each group a USh426,375 ($250) pulping machine to accelerate the harvest, 

and sponsors HIV awareness classes. 

In the process, it has encroached on space traditionally held by the galaxy of non-governmental 

organisations (NGOs) that operate in Uganda and is openly derisive of their efforts. "We believe that 'trade 

not aid' is the only viable strategy for African economic and social development," reads a statement on Good 

African’s coffee packages. "Aid handouts stifle creativity and lead to crippling dependency." 

The company’s profits are negligible: it made a mere USh3.8m (£1,100) on turnover of £107,000 in the two 

years to December 2006. Its business model, however, has paid off. Since 2005, Good African has formed 

more than 250 production groups in the Rwenzori Mountains. They constitute an informal co-operative of 

14,000 coffee farmers. 

Its revenues come from UK supermarkets, where it has been able to tap developed-world tastes for socially 

conscious consumption. "The thing that’s getting us distributed in Waitrose, Tesco, Sainsburys," says Mr 

Rugasira, "is the feel-good factor." 

(source:  http://www.nextbillion.net/news/good-african-coffee-blending-business-with-development-assistanc) 

 

Mwalimu Musheshe, Uganda Rural Development 

I believe the way we think determines the way we act. If you think you are powerless, you act powerless, if 

you think you are powerful you act powerful. It is all in the mind.’ 

 

Kagadi, a small town in Western Uganda, may be off the beaten track, but what is happening there in the 

form of Uganda Rural Development and Training (URDT), has more than a few things to show ‘mainstream’ 

development. 

 

‘Awakening the sleeping genius in each of us’ heads the administration building, a motto filtering through all 

its programmes. Established in 1987 through the visionary leadership of Mwalimu Musheshe, URDT is based 

on a belief that individuals, when connected with their own goals and visions, are motivated to develop both 

themselves and their environment. They believe that only when the development process moves 

from  ‘reactive’ to ‘creative’, and when people are viewed as ‘active’ rather than ‘passive’, will lasting 

change take place. URDT facilitates this planning at a village and individual level, and has built up a host of 

complementary projects to support the vision. 

 

The programmes are designed to demonstrate the interrelationship between the various development 

disciplines, including: health, education, nutrition, sanitation, rural technologies, and income generation. 

 

It took a while to track down Mwalimu, and figure out where Kagadi actually was. I couldn’t locate it on any 

maps and nobody I spoke to in Kampala knew where it was. But persistence paid off. After lots of emails and 

phone calls I did eventually get to speak to Mwalimu, who gave me directions: ‘east to Hoima, south on the 

road to Fort Portal. Get off the bus when you see the big radio tower.’ Sure enough, there was the tower, and 

I was very glad to have stepped off that bus. 

 

We started URDT with a view that development can be very different from the stereotype of ‘people are 

poor, let us help them’. Our motto instead reads ‘Awakening the sleeping genius in each of us’. We believe 



that people have inherent wisdom and power within but they sometimes need help to discover and unleash it. 

That really is what we are doing here: we are endeavouring to create a centre of excellence by tapping into 

the experiences of the rural communities. We use their experiences to inform our plans, curriculum and 

community interventions. 

 

Historically, development is compartmentalised. People are agriculturalists, or health officers, or 

environmentalists – each working on separate projects. But this is not how families and communities are 

organized or operate, at least in Uganda. In a typical village here, a single household produces its own food 

and sells the excess in markets. So they are both agriculturalists and sales people. If a child in the home 

becomes sick, a family member will go to the bush and get some herbs to make medicine. So they also have 

local health expertise. In fact, they are experts in so many areas. So the challenge for us was to  develop 

individuals who have a holistic approach to development and to make connections between their areas of 

knowledge. That is what was lacking in our development process: the connections. 

(source:  http://www.socialedge.org/blogs/one-wild-life/archive/2009/09/01/mwalimu-musheshe-uganda-rural-

development) 

Mwalimu Musheshe, Uganda 

"I try to create a future-oriented visionary mentality here, rather than focusing on current problems," says 

Mwalimu Musheshe who started The Uganda Rural Development Training programme in 1987. He has 

degrees in both agriculture and engineering from Makarere University in Kampala. While a university student 

during the eighties, he was active in opposing the existing regime, for which he was tortured and imprisoned 

for a year. Musheshe himself refers to this time as the best education he could possible get. For over 20 years, 

he has been challenging policy makers to finding effective measures to combat rural poverty in Uganda.  

(source:  http://socialinitiative.se/english/social_entrepreneurs/mwalimu_musheshe) 

 

Albina Ruiz, Brazi l ian Rubbish Collection 

Albina Ruiz grew up in the rural rainforests of Peru. Peru is not a rich country. Due to a lack of government 

funds and scarce resources, Albina knew she could not expect the government to solve all these problems on 

its own. Many of Peru's cities, not just Lima, are drowning in their own garbage. With seven million 

inhabitants (almost one-third of the country's total population), Lima generates approximately 3.5 million 

kg of waste each day! It is the very poorest families who suffer the most. Wealthy neighborhoods pay for 

garbage to be “taken away”, but, without an organized waste management system, “away” became the front 

doorstep of poor urban areas like the one Albina moved to for university.  

One official garbage dump site was located right in the middle of a poor community. Truck after truck would 

unload smelly, disgusting loads of unseparated industrial, inorganic and organic waste.  Hungry men, women, 

and especially children would walk from their homes to the rubbish heap in search of recyclable items, such as 

plastic bottles papers and rags to sell for food. Although these recyclers earned a small income and helped 

reduce waste, they were not respected in the community and treated like dirty scavengers. The plight of her 

neighbors inspired Albina to tackle this problem. She was determined to use the skills and knowledge she 

received in her education to make change.  



Government statistics state that in 1995, Lima generated approximately 3.5 million kg of waste each day, of 

which only 1.3 million kg were “taken away” by municipal authorities. What happened to the remaining 2.2 

million kg of rubbish?  It was thrown in illegal open garbage dumps, strewn across the streets like decorations, 

shoved in vacant lots and between buildings, or tossed into the freshwater rivers and ocean shores. In districts 

where residents produced 6,000 kg of rubbish daily, barely half of any one community’s trash would be 

collected, creating a perpetually ugly and unclean environment.  

Citizens were angry. The government and communities were trapped in an unhealthy stalemate as people 

refused to pay the government’s monthly fees for a trash collection system that didn’t work. Without 

payment, the government had even less funds to maintain the struggling garbage collection system, and no 

funds to make improvements. The result was a garbage crisis.  

There are three major consequences of the garbage crisis: health problems, environmental deterioration, and 

water contamination. Since there are no proper procedures for the collection, treatment and final disposal of 

solid waste, trash is dumped and moved one place, then dumped and moved some place else. This spreads 

communicable diseases and is a major contributor to cholera epidemics and other major health problems. 

Both ground and drinking water are polluted by solid waste.  

The waste management system (if it can be called a complete system) is spoiled by insufficient funding, the 

lack of trained personnel and management and organizational shortcomings. There is also little 

environmental awareness and so little effort to improve the practices of households, markets, offices and 

industrial establishments that worsen the garbage crisis. 

ALBINA’S SOLUTION 

Albina began alone, almost 20 years ago, mobilizing and organizing around a new idea. She thought of a way 

to use micro-entrepreneurs — most of which were poor trash scavengers— to take charge of collecting, 

recycling, and selling the community’s garbage in a fully organized system. Her role was helping jump-start 

these small businesses, setting a standard and affordable monthly fee for trash collection services, and coming 

up with creative and inventive marketing campaigns to attract customers. The cost of the service was about 

2,500/- (equivalent to the cost of sandwich in Peru). Even at this low price it was hard to get community 

members to trust her service, pay regularly and pay on-time. The community was accustomed to irregular 

government service and fee collection. Some people simply became used to living in garbage.  

High unemployment rates in her community helped her recruit reliable workers. She gave them uniforms, 

health-care, and, most importantly, a decent job. Slowly, attitudes toward scavengers changed and the self-

employed women earned new respect from their husbands and children. The women became gifted marketers 

and educators often going door to door collecting garbage and fees and speaking to neighbors of the 

importance of proper sanitation.  

The community education part of their job is arguably the most effective at making change. Local 

households and businesses are advised to change practices which worsen the environment. Poor people now 

know they have a right to live in a clean environment, instead of a rich community’s landfill.  

Albina employs (or partners with) more than 150 people and responsibly manages over 3 million resident’s 

waste. Although not everything can be recycled and the government is needed to “take away” unusable 

rubbish, Albina makes sure none of it ends up in front of another poor community’s door. She insists on 

socially-responsible waste management at every step in the process. Sustainable solutions don’t give the 

problem to someone else. 



HER ORGANIZATION 

Albina’s work is done through an NGO called Healthy City (in Spanish: Ciudad Saludable). As an NGO she 

does not focus on maximizing profit. In fact, some of the women she employs have profitable businesses 

selling organic fertilizer from the organic waste Healthy City collects. Her organization encourages and 

rewards these micro-enterprises! The whole community is involved in the process of collecting, composting, 

recycling, and re-using their waste.   

She believes that if this model of community-based waste management works in the poor and crowded 

neighborhoods of Lima, it can work anywhere. The government of Peru couldn’t agree more. She has been 

asked to design a national waste management plan for the entire country! Other nations in her region of 

Latin America are also interested in replicating her model.  

(SOURCES:Deutsche Welle DW-TV interview with Albina Ruiz; January 23, 2008.  CIA World Factbook, Country Profile, 

Peru.  PBS New Heroes, Albina Ruiz Profile -Ohio State University Extension Fact Sheet, http://ohioline.osu.edu/cd-

fact/1226.html). 

 



Hud Ssentongo 

 

Ssentongo showing the products they produce 

 
 
IF you have been disposing plastic trash with no concern about where it will eventually end up, think 
again. Enterprising Ugandans are combing through your ordinary trash and making a decent living out 
of it.  
 
For Hud Ssentongo, the mountains of plastic trash that characterise Uganda’s suburbs are one of his 
most cherished raw materials which drive his plastic recycling business.  
 
For the last nine months, Ssentongo has been purchasing from collectors of the discarded plastic and 
recycling the material to make flexible pipes and conduits used to insulate electric cables for power 
supply in commercial and residential buildings.  
 
How it all started  
Ssentongo returned to Uganda four years ago from the United Arab Emirates on completion of his 
degree in Islamic Law.  
 
On return, he got a job as a manager for a recycling plant where he was exposed to operations and 
management of a small scale plastic recycling plant.  
 
Two years later, he clinched a deal to operate a Coca-Cola depot in Nakasero as a dealer. He later 
shifted his operations to Entebbe Road area and sought the services of GroFin, a multi-national specialist 
SME finance and development company to boost his business.  
 
GroFin advanced him a sh200m credit facility. However, a few months later, his area of operation ( the 
depot) was trimmed by the franchiser, a move that hit his revenues and made it impossible for him to 
meet his loan obligations.  



 
“I was under a lot of pressure to deliver the new targets in a smaller territory. But business was not 
favourable. I had to go back to my financiers (GroFin) to explain the situation,” he recounts.  
 
“In addition to finance, we provide business development assistance. While we funded the Crystal Parlor 
Company distributing Coca Cola products, it was apparent that changes made in terms of reducing 
territory while maintaining targets put some strains on the business,” says Abdel Tomusange, a senior 
business development manager at GroFin.  
 
Fortunately, GroFin did not attach his assets for non-payment but instead worked with him to identify 
new business opportunities. He then suggested the idea of purchasing a recycling machine to them and 
commenced operations in August 2009.  
 
GroFin agreed to Ssentongo’s request to switch business and gave him a moratorium on principle to give 
him time to settle and generate income up to a point where he would meeting his obligations.  
 
“If it was a financial institution, it would have come in to foreclose. But because of the partnership we 
had, we helped him to stay in business.  
 
We restructured the facility to suit the new business as opposed to coming in to attach the collateral he 
had given us,” Tomusange said.  
 
Fresh Beginning  
Standing in one of the storerooms of Ssentongo’s recycling facility, I see filth in a new light. The facility 
is abuzz with people sorting and washing plastic trash. This is then processed and turned into a useful 
product that is used to insulate and protect electric cables in buildings.  
 
“Our products are superior to those produced here or even the imported ones. The market has responded 
positively to our pipes because they are flexible unlike others which break when bent,” Ssentongo 
explains.  
 
Ssentongo, who is dwarfed by the mountain of strewn plastic trash in his recycling facility, explains that 
it can store up to 4 tonnes of trash, or rather, raw materials.“I pay sh600 for a kilo. We have a network of 
people who sort it for us and are a phone call away,” he says. Pointing to a fresh heap of plastics that 
comprise flasks, basins, baskets, he informs me that a lorry from Gulu had delivered the trash earlier in 
the day. Irrespective of the area of origin, the trash costs sh600 per kilo.  
 
Looking at the heap of what can be described as filthy pieces of plastic, it hits home: trash is a goldmine 
that is in abundance. “Our operations are seven days a week and we produce 4,800 pipes per week 
selling each at sh1,200 each,” he says.  
 
While the machine has the capacity of producing 2,000 pipes a day, Ssentongo is only producing 800 to 
reduce the wear and tear of the machine.  
 
Booming business  
Ssentongo’s finances are impressive now. With only a handful of permanent workers, rent and power 



bills, his overhead costs are kept to a minimum. He hires casual laborers to wash the raw material before 
it is crushed, against a background of a high level of demand for his product even without marketing and 
advertising.  
 
Riding on the construction boom in Kampala, the sky is the limit for the demand of his products. And if 
the mountains of plastic trash in our municipalities is anything to go by, his raw materials are not about 
to dry up.  
 
“My business is not only ridding the environment of non-biodegradable substances but I’m able to make 
money from it,” Ssentongo points out. He mostly supplies the Kampala market although he gets some 
orders from places like Fort Portal.  
 
The installation of a system to operate without his presence has allowed him room to pursue other 
business interests. He credits GroFin for the business advisory and financial support that has enabled 
him stay afloat.  
 
The month of October, November and December symbolise the peak season for his business but he is hit 
by a slump during the back-to-school period.  
 
Future plans  
He plans to move the recycling plant to Entebbe Road which will allow room for expansion. With more 
space, he plans to purchase more machines to scale up his operations.  
 
“If I step up production capacity, I can be able to export within the East African region,” he says. For 
now, Ssentongo is content with satisfying his current market share and plans to step up when he 
increases capacity to meet the insatiable demand.  
 
FACT FILE  
Name: Hud Ssentongo  
Innovation: He recycles plastic trash to produce pipes  
Location: The plant is in Nakawa  
Production: 4,800 pipes per week 

(“Innovation: Ssentongo mints money from plastic trash.”  New Vision.  August 18, 2010.  

http:www.newvision.co.ug/D/9/32/729160.)   

 

 

 

 



Social Entrepreneurship Exercise 

 

1.  What was Ssentongo’s entrepreneurial context? 

 

 

 

2.  Did Ssentongo bring any entrepreneurial characteristics onto this context? If so, which ones? 

 

 

 

 

3.  What does Ssentongo have to do in order to become a social entrepreneur? 

 

 

 

 

4.  Using Ssentongo’s case study as your example, fill in the chart below 

 

Problem Solution (good or 

service provided) 

Enterprise Resources Needed 

    

 

 



Opportunity Identification and Selection 

 

An entrepreneur is an individual who owns a firm, business, or venture, and is responsible for its 

development. Entrepreneurship is the practice of starting a new business or reviving an existing 

business, in order to capitalize on new found opportunities. 

 

Opportunity identification is a key skill that is used by not only entrepreneurs but social activists and 

social entrepreneurs when deciding what to act upon. 

 

How, then are opportunities identified? What do you need to start a business or a social initiative? 

 

Business Opportunity = Resources + Needs 

 

Resources: 

1. Human – skills, knowledge, manpower 

2. Natural – water, trees, animals 

3. Financial/Credit – capital, investments, savings 

4. Information/Technology – techniques in farming, equipment, transportation 

5. Time – quarters, 24 hours, lifetime 

   

Needs: 

Needs are a social construct, meaning, something which is constructed by society. There is no 

objective definition of “needs”. They are not fixed (clothes are now a need, ten years ago people 

didn’t “need” to know how to type, now everyone does) and they are not obvious/simple (the need for 

AIDS counseling, hand-washing, education). 

Needs can be created, manipulated, made obsolete or substituted, and “deconstructed”. 

Entrepreneurs have talent in identifying business opportunities because they can see resources where 

others see none. And they understand “needs” of people or communities. 

How can “needs” be created? 

Advertising, marketing, pricing, sensitizing  

Successful businesses spend a lot of time studying, understanding, manipulating/influencing, and, most 

importantly, creating “needs”. They actively create the “need”, or in business terms the “demand”, 



for their product. 

Why are “needs” so important? 

Needs are important in business because it relates to the idea of a “market”. Market is a population of 

people with two essential characteristics—the willingness to pay and the ability to pay. For there to be 

a market for your product, you must find people who are willing and able to buy it. If “needs” are a 

social construct, the market is also a social construct. Without “need”, there is no market. The more 

“need”, the more market.  For example, families now “need” soap, so soap is sold in every store, big 

and small.  

 

 

Understanding of needs is vital for opportunity generation.  The table below sets an example of a 

model that can be used. For one need, identify three possible solutions/goods/services. For each of 

these three brainstorm three possible enterprises that can can provide the good or service/solution, 

you then list the resources that you can readily access and those that you will need to source for.  

This challenge to identify nine possible enterprises for each need will push you to think out of the 

box, to think differently in addressing the need. Practice completing the table below. 

 

 

. 

EGO 

luxury items, luxury service  

SOCIAL 

entertainment, sport, cosmetics, events 

SAFETY 

security, alarms, fire extinguishers, insurance 

BASIC SURVIVAL 

food, clothing, home, school 

SELF-FULFILLMENT 

advise, consultancy, training T
Y

P
E

S
 O

F
 N

E
E

D
S

 



NEED 

ADDRESSED 

G O OD/SERVICE/S OLUTION  ENTREPRISE RES OURCES 

  

  

IMPROVED SEEDS 

  

  

  

FARMER EDUCATION 

  

  

  

FO OD 

SH ORTAGE 

STORAGE 

  

 

Activity:  

Brainstorm new business opportunities, using the resources, needs, and enterprise chart. 

NEED 

ADDRESSED 

GOOD/SERVICE/SOLUTION  ENTREPRISE RESOURCES 

Food 

Shelter 

Energy 

Crops 

Rental 

Minerals 

Farming 

Renting 

Mining 

Land 

Food 

Moving 

Recreation 

Thirst 

Fish 

Transport 

Beach 

Bottled Water 

Fishery 

Transportation 

Tourism 

Bottling 

Water 

Sickness 

Power/ Cooking 

Building 

Power 

Medicine 

Firewood 

Timber 

Charcoal 

Health 

Firewood Selling 

Carpentry/Construction 

Charcoal Selling 

Trees  

Empty Room 

 



Thousands of different resources (of all the five types) can be plugged in the resource column, match 

with a final product which addresses a need and corresponds to a business. 

 

Market Research: 

 

Different from Market Assessment where you already have a product in mind that you do research to 

determine a suitable price, suitable locals, etc. The main aim in this market research is discovering 

business opportunities. 

 

Customer Profile 

 

1) What is the average occupation/income? 

2) What is the population number? 

3) What are their buying habits? 

4) What are their savings habits? 

 

Needs/Demand 

 

5) What is an average week like? 

6) How could life be easier? Better? Faster? More efficient? More convenient?  

7) Are certain things needed at only certain times? 

8) Are certain things unavailable at certain times yet needed? 

9) Is there a population being ignored? 

10) What is wasted? 

11) Is there something people would buy if only it was cheaper? 

12) What are the types of things people would be inclined to try out? Experiment with? Be 

attracted to? 

13) What is the most common business? 

 

Competition 

 

14) What goods/services are saturated in this community? 

15) What goods and services are scarce? 

16) What goods/services are completely missing? 

17) What products are selling well? Why? How much (sales volume)? 

18) What products are selling poorly? Why? How much (sales volume)? 



19) How are resources/products obtained or transported to this community? 

20) How do traders determine prices? Profit margins?  

 

Start Up 

21) What resources can you find or get to meet the needs of this community? 

 

OPPORTUNITY SELECTION 

Identifying the opportunity is one thing, selecting the best opportunity for you to act on is another.  It is 

important for you to match your skills, abilities/talents,  interests, knowledge and experience to the nine 

opportunities  before you select one that is best suited to you.  



Practice filling out the table below. 

 

ABILITIES / TALENTS: I am natura l ly  good at; 

1 . 

2 . 

3 . 

SKILLS: I have l earnt how to:  

1 . 

2 . 

3 

KNO WLEDGE: I have studi ed; 

1 . 

2 . 

3 

INTERESTS: I am happy wh e n I am do ing; 

1 . 

2 . 

3 

EXPERIENCE: I have work ed as; 

1 . 

2 . 

3 

 

You can now match the Opportunity table to the questions above then select the enterprise you want to 

implement. 

 

 



Project Planning 

There are four stages to project planning 

 

Stage 1: Preparation 

Stage 2:  Research/Networking 

Stage 3:  Pitch/Fundraise 

Stage 4: Launch 

 

Preparation Highlights: 

As you plan a project that creates clean, healthy, educated and empowered, wealthy and safe communities, it 

is important to have a vision that you are working towards.  If you have a strong vision, then even if you 

struggle implementing your project idea, you will have clear direction for where you need to go.  Vision is the 

single most important thing to have as a leader.  It allows you to make decisions that successfully direct you 

towards creating a clean, safe and healthy community. 

 

Give particular emphasis to VISION: As we learn about each issue, imagine what Uganda would look like 

if this problem is to be solved.  Complete a visualization activity with the students.  Have them close their 

eyes and describe in detail a Uganda with functioning health clinics, an abundance of doctors, and people with 

enough money to seek the care they need.  Have them imagine a city without slums, all graduates with jobs, 

and clean streets without rubbish. 

" For further information about the power of a strong vision, look into Scott Sherman’s Transformative 

Action Institute (TAI).  TAI argues that three strategies essential to create change include 

 

• Expose injustice 

• Work towards a vision, not against a problem 

• Create solutions that uplift all stakeholder 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Envisioning Exercise 

 

Haveing a strong vision to work towards is an essential element to project planning.  With a 

strong vision you can be adjusting your project in the face of obstacles and still be on track to 

achieve your goals.  To demonstrate the power of the vision, Educate! facilitators lead an 

envisioning exercise with its trainees.  The facilitator asks the trainees to close their eyes as the 

they lead the trainees through a story heavy with positive imagery.  Below is the vision the 

facilitator describes: 

 

Close your eyes.  Pictures yourself walking down the road.  You pass children wearing school 

uniforms, under their arms they are carrying brand new text books.  Today you are visiting your 

friend in the hospital.  She just had a baby girl.  You wait for the taxi as cars drive past.  Clean 

mist flows out of their hydro-powered cars.  You take a deep breath, ahh, clean air, you think to 

yourself.  As you wait, a big green truck passes. You read the company name on the side 

“Uganda Recycling Center.”  The back of the truck is filled with plastic bottles and polythene 

bags.  The gutters are clean from rubbish.  You get in the taxi. The ride is smooth and there is 

no jam since the government renovated the transportation system last year.  As you pull up to 

the hospital you are greeted by a group of nurses wearing white uniforms.  They direct you to 

the maternity ward.  Someone is mopping the floor as they prepare for the day.  The waiting 

area is calm as most patients are helped immediately.  You enter the room and see your friend 

holding her new daughter.  “How lucky you are to have a girl child.  She has been born into a 

great country.” 

 

Follow up the envisioning exercise with a conversation about the power of visions.  Ask 

trainees how the exercise made them feel.  Visions are important for social entrepreneurs 

because they inspire, where as talking about community problems often depress people.  It also 

gives people confidence that you know what you are working towards, not just away from.  

Finally, it provides a compass to direct your project.  The more transformational the better! 

 



Research/Network Highlights: 

You need to ask very many people before you find the information needed to start a community project. 

You need to work with very many people to be successful at understanding the best way to start a community 

project. 

Some people can help and some people cannot.  You have to talk to both to find the information you need. 

Give emphasis to Networking: Explain how to network 

• Identify older professionals who have similar interests as yourself 
• Pitch yourself— why do they want to talk to you?  Have you started a community project?  Do you 

know someone they know?  Have you received an award?  
• Tell them about your future plans: You want to solve the problem of ….  
• Try to meet with them.  Ask to meet them at their offices (make it easy on them). 
• Follow up with a thank you card. 
• Keep them up-to-date with your work.   
• Ask for advice, not money! 

 

Pitch/Fundraise Highlights: 

The more people who know about the project the better 

Goal setting is key: SMART GOALS! (Specific, Measurable, Attainable, Realistic, Time-bound) 

Talk to your LCI Chairman to help with registration 

Seek advice from professional mentor after you have written a proposal 

Give Emphasis to Fundraising: 

How can you apply for a loan?:  Bank, MFI 

Look at Newspapers for funding options 

Earn money through personal work 

Organize a fundraiser 

Open a bank account 

Keep detailed records of finances 

 

Launch Highlights:  



Discuss what will actually have to be done 

You have to organize people in order to provide them with services 

You have to reflect on what you are doing right/wrong 

Give Emphasis to Manage: 

Record keeping is a MUST 

Holding regular meetings keeps people involved/organized 

Accounting books should be a TOP Priority 



 

 

 

 

 

 

 

 

 

 

 

 

 

LEARN 

 

! LEARN HOW ISSUES OF 

POVERTY, DISEASE, 
ENVIRONEMNT, AND 

EDUCATION AFFECT 

UGANDA 
 

! LEARN ABOUT ROOT 

CAUSES OF PROBLEMS 
 

! LEARN WHAT OTHERS 

ARE DOING TO SOLVE 

THESE ISSUES 

STAGE 1:  

Preparation 

 

REFLECT 

 

! IDENTIFY ISSUES 

YOU ARE 

PASSIONATE ABOUT 
 

! THINK ABOUT YOUR 

SKILLS/TALENTS 
 

! BRAINSTORM 

SOLUTIONS WITH A 

FRIEND 
 

! MAKE A LIST OF ALL 

POSSIBLE IDEAS 
 

! CHOOSE A PEDVU 
ISSUE TO FOCUS ON  

VISION  

 

! VISUALIZE WHAT YOU 

WANT YOUR 

COMMUNITY TO LOOK 

LIKE 

! WRITE OR DRAW 

THAT VISION 

! IDENTIFY WHAT 

NEEDS TO CHANGE IN 

YOUR COMMUNITY  

! IDENTIFY THE 

STRENGTHS IN YOUR 

COMMUNITY YOU CAN 

BUILD ON 



 

 

 

 

STAGE 2: 

Research & Network 

 

RESEARCH 

! TALK TO PEOPLE ABOUT 

COMMUNITY ISSUE 

! UNDERSTAND LOCAL 

FACTS 

! LEARN WHAT THE 

GOVERNMENT IS DOING 

TO ACHIEVE ITS VISION 

FOR UGANDA AND MEET 

WITH YOUR LOCAL LC 

! FIND A LIST OF NGOS IN 

UGANDA  

! CALL NGOS/BUSINESSES 

YOU THINK WILL BE 

HELPFUL 
 

 

 

 

 

NETWORK 

! CONTACT PEOPLE TO 

WORK WITH 

! MEET WITH 

NGO’S/BUSINESSES 

WHO SHARE A SIMILAR 

VISION 

! BUILD RELATIONSHIPS 

WITH THE 

ORGANIZATIONS/ BIZ 

YOU MEET WITH 

! FOLLOW UP WITH 

PROFESSIONALS TO 

BUILD MENTORING 

RELATIONSHIPS 

! RECRUIT PEOPLE TO 

VOLUNTEER OR WORK 

FOR YOU 
 

 

FIND RESOURCES 

! MAP COMMUNITY 

RESOURCES OR 

COMPLETE MARKET 

RESEARCH 

! IDENTIFY ALL THE 

RESOURCES YOU WILL 

NEED 

! FIND PEOPLE TO TRAIN 

YOU ON TECHNICAL 

SKILLS 

! FIND SPACE TO WORK 

FROM 

! DETERMINE COST OF 

MATERIALS YOU MIGHT 

NEED 
 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

STAGE 3:  Pitch and Fundraise 

 

MARKET 

 

! WRITE A PROPOSAL FOR YOUR 

CBO 

! WRITE A CBO CONSTITUTION 

! MEET WITH PROFESSIONAL 

MENTORS TO HELP YOU REVISE 

YOUR PROPOSAL 

! DEVELOP A BROCHURE AND 

BUSINESS CARDS 

! BEGIN SENSITIZING COMMUNITY 

ABOUT THE PROJECTS YOU WILL 

RUN 
 

 

PLAN 

! DETERMINE ORGANIZATION 

STRUCTURE 
 

! SET MONTHLY GOALS 
 

! REGISTER YOUR CBO 
 

! HIRE/RECRUIT PEOPLE TO 

HELP YOU 
 

 

FUNDRAISE 

! APPLY FOR LOANS 

! LOOK IN NEWSPAPERS  

FOR FUNDING 

OPPORTUNITIES 

! HOST A FUNDRAISER 

! PITCH THE 

CBO/BUSINESS TO 

POTENTIAL DONORS 

! EARN MONEY FOR THE 

CBO/BUSINESS THROUGH 

PERSONAL WORK 

! OPEN A BANK ACCOUNT 

 



 

 

 

 

 

 

 

 

 

 

 

Advocacy 

 

STAGE 4:  Launch 

ACT 

 

! ORGANIZE COMMUNITY 

MEMBERS YOU WILL BE 

WORKING WITH 
 

! PROVIDE SERVICES 
 

! ADVERTISE YOUR 

PRODUCT/SERVICE 
 

! SHARE VISION WITH 
BENEFICIARIES 

 

 

MANAGE 

 

! HOLD REGULAR 

MEETINGS WITH TEAM 
 

! WRITE DOWN WHAT 

YOU ARE DOING 
 

! MANAGE AND RECORD 

INCOME AND 

EXPENDITURE 

 

 

 

ASSESS 

 

! REFLECT MONTHLY 

ON PROGRESS 
 

! WRITE FOLLOW-UP  

REPORTS FOR 

FUNDERS/DONORS 
 

! TALK TO 

BENEFICIARIES/ 
CLIENTS FOR 

FEEDBACK 

 



A Guide to Writing Powerful Speeches 
Tough Talk 

GREET Who are you? Recognize those in attendance. State your purpose for speaking. 

 
ENGAGE Get the audience’s attention with a quote, statistic, story, or shocking fact 

 
PROBLEM Express the problem clearly in a few sentences without your personal opinion  

 

 

 

 

 

 

INFORM Explain your view or research on the problem, propose your solution or alternative 

 

 

 

 

 

CHALLENGE Call the listener to take action to support you. Have a clear goal/action in mind  

 

Last year, my dad showed me a story in the newspaper of a man who died by falling out of a 

cargo airplane. When I asked dad why this man tried to sneak and hide on the plane, Dad 

said “He was a man looking for work in another country. He had an education, a family and a 

dream, but no hope here.” 

 Thank you everyone for coming to listen to me today. As an S5 student in our community, I 

care deeply about our collective future and the problem of severe unemployment which 

affects not only you and me, but also affects your children, my friends, your brothers and 

sisters, and everyone’s opportunities. 

Today, Uganda graduates about 36,000 men and women a year from different universities. 

Of these 36,000, only 20% find employment. Nearly 40% are the first in their family or entire 

village to attend university. Yet all those jobless graduates return home like the man who 

died in the airplane, with no hope. 

Many people TALK about the need for more job creators rather than job seekers. But they 

stop at talking. What we need is more action and for youth like me and your children to start 

practicing creating projects and jobs now. 

So, I am here today to challenge you to start being part of the solution to this major 

problem. I want you to stop talking and join hands with us in action. Please support our 

Educate! student club project. By supporting us, you are uplifting your future, your 

children’s future, and helping to change Uganda for the better. 



Assessment 

 

Dedicate time to assessment.  Below are the four practical assessments we give our students at the end of 

each week to test their understanding of the concepts we have taught. 

 

 

Teacher Training Week 1: High Expectations Assessment 

 

Your Name: ______________________________ 

 

Your assignment is to go out in the community with your family group and connect with 1 youth. You have 

5 tasks: 

1. Introduce yourself and Educate! 
2. Tell the story of Wereje Benson 
3. Inspire this youth to have High Expectations 
4. Teach a mini lesson on Goal Setting 
5. Get this youth’s contacts to remain connected to Educate! 

The second part of your assignment is to go out in the community and connect with one teacher/adult. You 

have 3 tasks: 

1. Introduce Educate! 

2. Teach IT SUCKS 

3. Ask for advice on teaching/mentoring 

Please give yourself a grade for how well you completed each of the 5 tasks. A, B, C, D, or F and summarize 

your experience. 

 

For accountability, please also grade and give pluses and deltas for fellow family members on the 5 tasks. 

 

Youth’s Name: ___________________________ Contacts: _______________________________ 

 



Week 2:  Lesson Planning 

 

Lesson planning is best to assess on an individual basis.  Have each student plan their own lesson.  Guided 

planning often helps identify which concepts students have learned and which ones they still struggle with. 

 

Write Lesson Objectives 

 

 

 

 

 

 

 

 

Information Section 

Describe how you will present the information in an interactive, engaging way. 

 

 

 

 

 

 

Guided Practice 

Design one guided practice activity for your students based on the lesson objectives.  Explain how this leads 

your students to achieve the lesson objectives you set forth. 

 



Independent Practice 

Design one independent practice activity for your students.  Explain how this assess your lesson objectives. 

 

 

 

 

 

 

 

 

Explain what multiple intelligence you appealed to in your lesson and how. 

 

 

 

 

 

 

 

How would you use memory theory in this lesson? 

 

 

 

 

What levels on Bloom’s Taxonomy are included in this lesson?  Explain. 

 

 



Week 3:  Workshop Planning 

 

Plan your workshop! 

 

We give trainees time to plan their workshops and discuss them with the facilitators.  The practical skills of 

classroom management and mentoring will be practically assessed as they present their workshops in the 

final week. 

 

 

Week 4:  Community Drop 

 

Challenge 1:  You are given a loan of 500,000 shillings.  You must go into the community and figure out 

how you will start a social enterprise given the opportunities and resources available. 

 

 

1. Talk to 5 people about the challenges they face 
 

2. From these challenges, identify a business opportunity 
 

3. List the resources you will need to start this business and how you can mobilize those resources from 
the community. 

 

4. Explain how you will re-pay the loan. 
 

 

Challenge 2:  Find a social enterprise and interview them about how they began, what advice they have for 

young entrepreneurs, and the vision they have for the community. 



 

The final week of the teacher training is led by the trainees.  Each morning, 

a family group presents their workshop to the youth they have recruited, a 

panel of their peers and the faciltator.  As they present, the facilator and 

their peers assess them by taking notes of pluses and deltas. 

 

The panel of their peers is another family group that is asked to evaluate 

the presenters. 

Immediately after the workshop, the feedback is given to the presenters to 

review. 

 

 

This concludes the teacher training course. 

Week 5: Workshops 

 


